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Summary: 
 
The Japanese language instructors of the Department of Asian Studies began organizing the 
Southeastern Association of the Teachers of Japanese in the spring of 2014. They selected 
Morgan Pitelka, Associate Professor of Asian Studies and the Director of the Carolina Asia 
Center, Dr. Elisheva Perelman, Visiting Assistant Professor of Asian Studies, and Ms. Yuko 
Kato, Senior Lecturer in Japanese, to be the original organizing committee. The committee 
met multiple times in the spring, summer, and fall to plan the event, make arrangements, and 
raise the necessary funds.  
 
The Carolina Asia Center hosted the event at the FedEx Global Education Center, which is 
the primary site for international activities at UNC and is home to the area studies centers, 
study abroad, and most major international offices. The keynote presentations by Professor 
Sufumi So and her colleagues were held in the Nelson Mandela Auditorium, while panels 
were held in classrooms throughout the building. The lunch and dinner were held in the 
Peacock Atrium, making the venue an idea location for the entire event.  
 
The conference began with welcoming remarks from Professor Christopher Nelson, Director 
of the Triangle Center for Japanese Studies, who thanked the visitors from all across the 
region and the country for coming to UNC Chapel Hill and for being part of SEATJ. This was 
followed by four hours of panels on a variety of topics. In the mid-afternoon, Sufumi So 
[George Mason University] and Mieko Kawai [University of Virginia] gave the keynote 
lecture on collaboration in teaching Japanese language. The presenters encouraged all present 
to re-consider the needs of collaboration among teachers beyond one's own school in order to 
build a stronger curriculum for Japanese learning programs in the area. In the workshop, we 
brainstormed about ideas regarding collaboration. The keynote and workshop were very 
effective; with so many teachers actively participating, everyone realized there were many 
things we could try. The participants also acknowledged that a shared problem is that teachers 
don't have enough time to do such extra work, on top of regular teaching responsibilities.   
 
After the keynote and workshop, we held a roundtable on the topic of textbook usage. sThis 
was a very successful discussion and it had to be ended so the business meeting could occur 
before dinner, because there were so many enthusiastic comments and questions.  
 
On the final day we held an additional 2.5 hours of presentations before ending to allow time 
for everyone to return home Sunday afternoon.  
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The Pros and Cons of Team Teaching in the Japanese Language 

Classroom 

Giseung Lee 

Introduction 

Numerous studies have shown the importance of learning foreign languages. Then, what 

must be considered to be the most efficient and effective ways to teach foreign languages? Team 

teaching is one of the most effective methods because of its objectivity and variety of teaching 

styles. According to Vars (1969), a team teaching means that giving two or more teachers joint 

responsibility for the education of a group of students. In 2014, the researcher conducted online 

surveys to the students who were taking Japanese Language class at a university in the United 

States to find out a student’s perspective on the team teaching method. The questionnaires 

included positive and negative aspects of team teaching. It also included suggestions for 

improving the team teaching method. It may sound like a team teaching is effectively universal 

to teach all foreign languages, but as a matter of fact, there are some downsides of team teaching 

as well. Those disadvantages include the following: 

 · Lack of connection to the instructor  

 · Inconsistencies with how to be graded/ Confusing  

 · Different expectations among the teachers 
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This paper is aimed at finding out advantages/ disadvantages of team teaching as well as 

proposing recommendations for the improvement of the team teaching method.  

 

Advantages of Team Teaching 

1. Objectivity 

 Although instructors try to stay as objective as possible when it comes to grading 

students’ performance, it is sometimes difficult to give objective grades. Since teachers are 

human beings, they sometimes grade based on their subjective judgments or feelings. However, 

team teaching averages grades given by several different teachers, resulting in a more balanced 

grading system. In team teaching, teachers share students’ daily scores and quiz and homework 

scores with other teachers. Students’ daily performance scores are reflected based on averages 

scores from all teachers’ grades. For example, even though one teacher gives harsh grades or 

very favorable grades to a specific student, it balances off since all teachers’ grades are reflected 

and averaged. If grading is only done by one teacher, sometimes it would be hard to avoid 

favoritism on specific students. In addition, since a number of teachers participate in grading, it 

may be possible that one teacher is able to see what other teachers cannot see in terms of grading 

daily performance.  
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2. Variety of Teaching Styles 

 According to the survey, students are thrilled to see different teachers everyday so that 

they can have a chance to hear different accents from different teachers. Without team teaching, 

a number of people may experience negative points of having only one native speaker. If novice 

learners such as JPN 101 students are not exposed to a variety of different native speakers in the 

classroom, they may have a hard time understanding conversation outside the classroom. If 

language learners’ proficiency level is advanced, it may not be a problem to a variety of native 

speakers.   

In Japan, there is a variety of dialects and accents. If students are used to listening to accents and 

intonations from only one native speaker, they will face a problem when they go to Japan or even 

when they meet Japanese people whose accent differs from the teacher. As all people have 

different personalities, each teacher has unique teaching philosophies. For example, some 

teachers may focus on accuracy and some other may focus on fluency. Balancing between 

fluency and accuracy are difficult tasks for one teacher; however, the team teaching method 

provides a balance between those two traits based on each teacher’s unique teaching philosophy. 

Some students also mention that having different teachers is very useful because being able to 

understand and communicate in class with more than one teacher makes them more confident in 

learning the language.  
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Disadvantages of Team Teaching 

1. Lack of Connection to the Teacher 

 Since the team teaching method involves sharing a section with other teachers, there is 

no designated teacher in charge of the certain section. The survey indicated that many students 

feel disconnected when they have problem and don’t know to whom to speak. Moreover, the 

students get to see each instructor only once a week since there are five instructors teaching one 

course from Monday to Friday. When students have a question during class, if the question is not 

answered, students have to wait for one week until the teacher comes to the class. Depending on 

the day, sometimes teachers have a very tight teaching schedule, such as consecutive classes 

followed by a class in a different building. In this case, answering a student’s question after class 

is challenging. If the next class is far away from the current classroom, it is even worse because 

the teacher must leave right after the class.  

If the question is a general question such as grammar or speaking, students have the 

choice to ask the question to the other teachers. However, if the question is based on context in 

the specific class, it is very difficult to describe the context to the other teachers and the other 

teachers may have a hard time to understand student’s question. The students also mentioned that 

obtaining consistent feedback in the class was difficult since the teachers do not see you 

everyday.  
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2. Inconsistencies how to be graded/ Confusing 

 Some students were worried that there might have been some inconsistencies in how 

students are graded from day to day. It is a double edged sword about the team teaching method. 

You will get a good or bad grade depending on the teacher since all teachers have different 

standards and teaching philosophies. However, as explained in the advantage section of this 

paper, even though students get bad grades from a teacher, it will be averaged and balanced 

based on grades from the other teachers.  

Students also mentioned instances from a few months ago in which one of the teachers taught 

dialogues that had not yet been assigned. Since the class is not taught solely by one teacher, there 

might be some mistakes when it comes to dividing up lesson coverage. It is unfair to be graded 

on dialogues that have not yet been assigned. The best way to solve this type of conflict is that 

students should let the teacher know about the day’s lesson coverage when this type of problem 

occurs. This also can be solved through staff meetings among teachers to make sure they make 

lesson plans based on the syllabus.  

Some students also complained that the team teaching method was very confusing at the 

beginning of the semester since different teachers came to the class with different expectations 

everyday. In general, students indicated that they do like the team teaching style; however, it can 

make things a bit confusing at times. It was much more difficult to understand what each 
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individual teacher is asking students to do. This is frustrating for students who know the material 

but do not know what is being asked of them. As all teachers have different accents and speed of 

speaking, it was difficult for some students until they got used to the routine and expectations of 

each teacher.  

There were also conflicts when teachers corrected students’ penmanship. As everyone has a 

different writing style, some teachers expect students to write a letter based on the teacher’s 

handwriting. If the students write a letter differently than what teachers expect, the students will 

lose some points. A few students complained about inconsistency of grading on writing.  

 

3. Different expectation among the teachers 

A different teaching method leads to confusion among students when instructors teach 

differently about certain objects. For example, when students learned about counting money, one 

teacher said 8500�� and the other teacher said 8500� only. One teacher emphasized to 

attach ‘yen’ every time when counting money. In contrast, another teacher said when it comes to 

counting a large amount of money, dropping ‘yen’ is common in Japan. When this incident 

happened, the students felt confused since their knowledge acquired from Teacher ‘A’ was not 

correct when Teacher ‘B’ was teaching. Apparently, both of the teaching styles are correct since 

one focuses more on formal Japanese and another one on colloquialism. It is hard to say which is 
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correct. It could be confusing for the first year students who recently started to study Japanese 

language.  

 

Summary of the Survey 

93 students, who were taking Japanese language class completed the survey. The class is taught 

using the team teaching method. The survey questionnaires were “Positive and negative aspects 

of team teaching” and “any suggestions for team teaching" 

 

Positive feedback 

 

 

 

 

 

 

 

 

 

Enjoy different teaching style 

Good listening practice for being exposed to different accents & speed 

Exposure to different accents and intonation 

Miscellaneous 
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Negative feedback 

 

 

 

 

 

 

 

Conclusion 

 Although there are still a few problems to be solved for the team teaching method to be 

considered an effective method, I think the merits of this curriculum outweigh its flaws.  

We can solve “lack of connection to the teacher’ by appointing a designated instructor for each 

section. For example, there are five Graduate Teaching Assistants (GTA) in the Japanese 

department at the university that I surveyed. Since JPN 101 has 5 sections, each GTA should be 

in charge of one section they are teaching. Whenever students have issues regarding grades or 

attendance, students should be encouraged to contact the assigned instructor. In this case, 

students would feel more connected to the teachers and the teachers more closely connected to 

the students.  

Different expectations among teachers 

Inconsistencies with how to be graded/ Confusing  

Lack of connection to the teachers 

Miscellaneous 
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“Inconsistency in grading” might be solved through weekly staff meetings. Usually, general 

issues are discussed during weekly staff meetings with the faculty, but JPN 101 instructors 

should have a separate a meeting after the weekly meeting for about 10~15 minutes to discuss 

grading consistency or any issues that occurred during the week. If all the teachers would 

communicate and work together more as a group, the whole class would be more cohesive 

making it a better experience for the students and teacher. While I don’t think the team teaching 

method would work for most subjects, I believe it is an effective method for teaching a foreign 

language. According to the survey, a majority of students say that they like the team teaching 

method in general, and they agree the advantage of team teaching method outweigh its 

disadvantages. If the disadvantages of the team teaching method are fixed, I think team teaching 

will be an effective process for students learning foreign languages.   
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HELPING AMERICANS BRIDGE THE KANJI GAP 

Toshiko Kishimoto, Dylan Cowden, Mariah Hawkins, Sophia Houtzer, Kazumasa Matsuhira, 

Mariah McMinn, Steven Mets, Alex Young, Clemson University 

 

Abstract: The way Japanese children and American students learn to use kanji is different, but 

often the same teaching methods are used when teaching both groups. Our goal was to design a 

smart phone application to facilitate better learning methods for American students of Japanese. 

This app would feature games for learning kanji in context, a reinforcement system to repeat 

previously mastered kanji for maximum retention, and writing practice. After completion, the 

progress of introductory Japanese students who use the app will be studied to further improve the 

app. 

 

Keywords: kanji, app, smartphone, Japanese, studying 

 

INTRODUCTION 

 

     For native English speakers, Japanese is one of the hardest foreign languages to master. At 

Clemson University, the number of students who continue studying the language after the first 

year or two of classes drops considerably. One major hurdle is kanji. With over 2100 kanji in 

everyday use, mastering all of them is a daunting task. To combat this, a study aide needed to be 

designed to help make learning kanji easier. When Japanese language students at seven different 

U.S. universities were surveyed, it was found that many of these Japanese programs used the 



 

same methods for teaching kanji as are commonly used to teach Japanese elementary school 

students: rote memorization through repetition. While this method can be effective for both, 

there are numerous discrepancies between the two groups of students, such as their learning 

environment, age, and regular use of kanji outside of class. American students were being 

overwhelmed with kanji and needed more encouragement to study more frequently, since they 

don’t see kanji in their everyday lives and are learning the vocabulary and kanji simultaneously. 

A study program that was tailored to American students needed to be created. 

 

PREVIOUS WORK 

 

     In a search for appropriate study aides numerous flashcard applications were found, key 

among them was Anki. Anki is a smart flashcard program that tracks what the user has learned 

and determines how often he/she should study and review each card. One of the nice features is 

that a teacher can create and assign a deck of notecards for the students to download and study. 

Anki was built to slowly introduce new cards (default 20 per day) to avoid overwhelming the 

student, and also repeat previously mastered cards periodically for review to reinforce them. It 

also has the advantage of being available both for both PCs and smartphones. However, there 

was a lot that Anki left wanting for kanji studies. Students also needed to be able to write kanji, 

not just recognize it, something that flashcards alone can’t help reinforce.  

 

     Anki introduced the potential of using smartphones as learning tools. Many American college 

students already rely heavily on their smartphones for email, keeping up with assignments, and 

as a calculator. Utilizing them as a learning tool is the next step. 



 

 

DESIGN 

 

     A second survey went out to Japanese language students at nine different U.S. universities, 

asking what types of features they would most like to see in a study app for kanji. It was found 

that students wanted an app for both study and reinforcement with features such as compound 

words, practice in context, and different meanings for the same kanji. A variety of currently 

available smartphone apps for studying kanji were found and analyzed. Many dictionary apps 

and a few flashcard apps were studied, but few were found with good writing practice or both 

modifiable and prebuilt lists. Many apps also utilized games for reinforcements, which was 

found to be a positive feature. Students learn better when they’re having fun and it encourages 

them to study more often. 

 

     The app designed for this project will have a dictionary and flashcards along with a few 

games: complete the compound, writing practice, picture matching, which one doesn’t belong, 

and kanji shiritori with a word bank. Kanji will be divided into predefined levels for gradual 

introduction so as not to overwhelm the students. In each level, students will study a subset of 

the kanji through games and flash cards, then take a quiz on them. If they pass the quiz, they will 

go on to the next subset. After completing all the little quizzes, there will be a short review 

period and then a test that covers all of the kanji learned in that level. Eventually a story mode 

will be added where users play as a ninja frog whose dream is to one day become the kanji 

hokage. Every time the user passes a level, or levels up, he/she will gain an item for their avatar, 



 

such as a forehead protector or shuriken pouch, and ultimately become the kanji hokage. This 

would be achieved when passing the JLPT N1 kanji level. 

 

PRELIMINARY RESULTS 

 

     After a rough first version of the app was created, a group of introductory Japanese language 

students tested the app and gave feedback through an online survey. Thirty-five students were 

surveyed, over half of whom were in the 101 or 102 introductory level. For usability, we asked 

the users to rate each aspect of the app on a scale from 1 to 5, 1 being difficult and 5 being easy. 

The dictionary and matching game averaged 4.11 and 4.26 respectively while the shiritori game 

received a 2.76. When surveyed, the users said they liked the overall design of the dictionary app, 

but would like a search function instead of having to scroll through all of the kanji. For the 

matching game, most users said it a was simple and fun to practice. They liked how the questions 

switched from matching the kanji to meaning and then the meaning to the kanji. However, they 

did not like how the game didn’t have an end; it just kept going until the user quit. They also 

wanted the correct answer to be displayed before moving on to the next question in the event that 

their response was wrong. For shiritori, the users generally liked the game, but at first didn’t 

understand how to play. The game was unique and required the users to think of kanji as 

compounds instead of just individual characters. But they would like the meanings and readings 

to also be displayed during the game. They would also like the compounds to be listed in the 

dictionary so that they can study them separately, as many of the words used they were not yet 

familiar with. As for the app as a whole, there were a few times users caused it to crash. In 

general, however, users were very happy with the app.  



 

When the final version is complete, the students will test it again for quality, then it will 

be released as a free download. In future semesters Japanese language students will be given the 

app when they start learning kanji and the progress of students who use the app regularly will be 

compared with students who choose other means to study. 

 



"

"

SEATJ2015 Conference priceeding- AyaOkada 
 

     
 

     
 

     
 

 Mikke!    
 

 
~ ~   

 
 

     
 

 
     

 

 
Purdue  University   

 

 
     

 
       

 
 

     
 

     
 

     
 

     
 

                                                                                                                                                                                                                                                                                                                              
       

21"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

 

1. 
    ...................................................................................................................

...........    2     

 

 
2. 

 

  ..................................................................................................................
..    3       

2.1    
  ...........................................................................................    3     

  

2.2    
  ..........................................    3     

 
     

 
3. 

 

                                                                                                                                                                                                                                                                                                                        

 

 
3.1    

    ...................................................................    4     
 

3.2    
    ...................................................................    5     

 
4.     

                                                                                                                                                                                                                                                                                                                                                                                                
 

4.1    Mikke!
    .......................................................................................    5     

 
4.2    

    ..........................................................................................................    5     
 

4.3    
    ..........................................................................................................    6     

 
4.4    

    ..........................................................................................................    8     
 

5.       ....................................................................................................................    9     
 
 

                                                                                                                                                                                                                              

22"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

 

2.         
 

2.1           
 

     

	  

	  

	  

 

	    

     

	  

	 Google 

	 	    

     
 

2.2            
 

     

	  Google  

	 (2015  3 )   

    

23"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

""""""""""""""""""
"

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

     
 

 
 

 
400,000 	  

 50,000--‐100,000 	  

	  

 Google  

	  

	 (2015  3    )    
 
 
 
 
 

•            
 

https://minnanokyozai.jp/kyozai/home/ja/render.do        
 
 

•        
 

http://www.n-lab.org/library/    
 

 
•    J ITCO      

24"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

 

http://hiroba.jitco.or.jp/    
 
 

•        
 

http://yu2life.cool.coocan.jp/    
 
 

•        
 

http://www.3anet.co.jp/ja/3418/    
 

 
•        

 
http://kyoan.u-biq.org/bunke.html    

 
 

•        
 

http://www.geocities.co.jp/CollegeLife-Labo/9879/    
 
 
 
 
 

 
 

 
	  

 

	 A  

 

	 JITCO  

 

	  

	  

	     

   

25"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

 

3.         
 

3.1             
 

    	  

 

	  

	  

 

 

 

	  

	    

     

 

	  

 

 

	    

     
 

3.2         
 

     

	 

26"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

 

	  

 

	 	    

     
 

4.         
 

4.1    Mikke!      
 

     Mikke! 
 

	 (http://edujapa.com/mikke)   
 

 
 

 

 
	  

 

	  

 

 

 

	    

     

	  

 

	    

    

25"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

""""""""""

"
"
"

"
"
"

 

4.2       
 

    	  

	  

	  

 

	    

     

	    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

    

(2015  3 )     

→  
 

 
→ Ch6  	  

 

25"



""""""""""

 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""
"
"
"

"
"
"

 

 

	    

     
 

     
 

4.3     
 

    (  

)  

	  

 

	  

	  

 

	   

26"



""""""""""

 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""
"
"
"

"
"
"

""""""""""""""""""""""
"

(201

5"

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 3 )   
 

    � 	  

 

	  

	 	  

	  

 	 

 Youtube  	 

	     

   

27"



""""""""""

 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""
"
"
"

"
"
"

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(2015  3 )    
 
 
 
 
 

    	  
 

 
 

 

	  

 Youtube  

	  

 

 

	    

     

	    

    

28"



""""""""""

 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""
"
"
"

"
"
"

 

4.4         
 

    	    
 
 

     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

     
 

(2015  3 )   

   

Facebook,Twitter,Google+,LinkedIn,Pinterest,e-mail  	 

 

	     
 
 
 
 
 
 
 
 
 
 
 

   

29"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

 

5 .        
 

 
    	  

 

	  

 

	     
 
 
 
 
 

   

  (2014) - - Cengage  Learning   

<http://www.geocities.co.jp/CollegeLife-Labo/9879/>(2015  6  23 )        
 

<http://www.3anet.co.jp/ja/3418/>(2015  6  23 )    
 

<http://www.n-lab.org/library/>(2015  6  23 )    
 

<http://yu2life.cool.coocan.jp/>(2015  6  23 )    
 

<http://kyoan.u-biq.org/bunke.html>(2015  6  23 )    
 

<https://minnanokyozai.jp/kyozai/home/ja/render.do   >(2015  6  23 )    
 

Facebook<http://facebook.com>   (2015  6  23 )    
 

Google+   <http://plus.google.com>   (2015  6  23 )    
 

JITCO   <http://hiroba.jitco.or.jp/>   (2015  6  23 )    
 

LinkedIn   <http://www.linked.com>   (2015  6  23 )    
 

Pinterest<http://www.pinterest.com>   (2015  6  23 )    
 

Twitter   <http://twitter.com>(2015  6  23 )    
 

Youtube <http://www.youtube.com>   (2015  6  23 ) 

 
 
 
 
 

30"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

SEATJ15 proceedings- Shingu Matsumoto 
 
 

 
 
 

Ikue Shingu, Harvard University (shingu@fas.harvard.edu) Yasuko 

Matsumoto, Harvard University (ymatsum@fas.harvard.edu) 

 
 
 
1.  

 
     

 

 

	  

 
 
 
2.  

 
     

	  

 

	 2014   130  	  

 

( )  

	  

	 

31"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

 
 

 
 
 
 
 
3.  

 
    	  

 

 
3-1.  

 
     

 

	 (2005)  

 

	  

 

 

	  

 

32"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

	  

	  

 
 

 
 

 

 
 

 

 
 

	  

     

 

	  
 
 
 
 
3-2.  

 
     

	 ACTFL OPI  

 

	  

	 2009  

 

 

 

	 

33"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

     

(2009) 	  

 

 

	  

 
 

 
•    

 
•    

 
•  

 

•    

 

 
 

 
 

 

 
 

 

 
 

	  

 

	  

(2001)  

34"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

	  
 
 
 
 
4.  

 
4-1.  

 
    	  

 

	  

     

	  

	  

	  

 

	  

	  

     Forum (  

 iSite )  

	  

 

	  

 

	 

35"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

     

ABC  

	  

	 forum  

 

 

	  

    	  
 
 
 
 
4-2.  

 
    	  

	     

     

A  

	  

	  

	  

     

	  

	  

	 

36"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"""""

"
"
"

"

	  

	  1.5%  

	  

	  

 
 
 

5.  
 

     2014 	  
 

5-1.  

 	  

 

    
1 AA   
2 SA   
3 SC   
4 OC   
5 JaC   
6 JeC   
7 AD   

 
8 TE   
9 DH   
10 HK   
11 RK  

 
 

12 YL   
13 SL   
14 JM   

 
15 BM   
16 ER   
17 GR   
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18 AS   
19 JS   
20 MT   

 
21 IV  

 
 

22 KW   
23 SY   

 
 

. 2014  
 
 
 
 

     
 

 
 7  

 
1 8  

 
16  

 
2  

 
6  

	  

 

(AD) 	  

 AD 	  
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     YES 	  

 

	  

 Forum  

	  

Forum YES 85% 
 

-a  
 

     

	  

−b  
 

     

	  

Forum  
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 (2005)  

 
     1  pp. 261-276    

 (2005)  

(2009)  

      35 pp.47- 
 

    62 
 

 (2014)  -  
 

     -  
 

     40 pp.1-14 
 

2009 1 PHP  
 

 (2001) -  
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SEATJ2015 Takata- Rallings paper 
Examining Cultural Diversity in Advanced Japanese 

 
Yasuko Takata Rallings 

 
Wake Forest University 

 
 
 

	 ACTFL  

 

	  

	  

 
1.    

 
 

ACTFL  

 (ACTFL Standards for Foreign Language Learning, 1999)  

	  C  (Culture)  

	  

 World Readiness Standards for Learning Languages  

	  

21st Century Skills for World Languages (2011)  MLA Report (2007)  

	  Lange & 

Paige (2003)  

	  

 
	  

	 

50"



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"
"
"

"

 

	  

	 ACTFL  

 (products)  (practices)  (perspectives)  
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2.    

 

	  
 

 
	  

 
 
2.1.  

 
 

(Kuroshio, 2009)  

	  

 

	  

 

	  

 

 

	  

 

	  

 
Byram (1997)  (Attitude)  

(Knowledge)  (Skills) 	  
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:    

Essential Question: What are different regions, and how diverse are they? 

Attitude: 
· Students will demonstrate an interest in discovering other perspectives on 

interpretation of familiar and unfamiliar phenomena 
 

Skills (Interpret & Relate, Discover & Interact) 
Students will be able to: 
·    Read texts and elicit information 
· Interview native speakers from different regions to learn about their areas and 

understand their views about other areas 
· Describe/discuss regional differences in Japan, compare with own country, explore 

reasons 
·    Create brochure or video to present Japan we know & we don’t know 
· Develop key vocabulary/kanji and grammar to engage in interpretive, interpersonal, 

and presentational tasks on the topic 
 

Knowledge: Students will understand that: 
·    Japan has many regions that differ in climate and geographical features 
·    Differences in geography and climate create diverse culture 
·    Regional differences include food, attitudes e.g., , and dialects 
·    Influences from other countries contribute to cultural diversity 
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P 	 P  

	  

 
P  

 

 
Essential question: Why does the Japanese language have many varieties? 

 
3Ps: 
·    Products: visible linguistic variation 
·    Practices: various language use influenced by formality, context, and other causes (age 

& gender, etc.) 
·    Perspectives: social relationship, hierarchy & group harmony 

 
Attitude: 
· Students will demonstrate an interest in discovering other perspectives on 

interpretation of familiar and unfamiliar phenomena 
 

Skills: Students will be able to: 
·    Use appropriate speech style 
·    Interact with native speakers and discover their point of view about language varieties 

 
Knowledge: Students will understand that: 
· Language style changes depending on personal relationships, formality of situations, 

age, and gender 
·    There are a wide variety of regional dialects 
·    Loan words and use of katakana add variety 
·    Spoken and written Japanese have different styles 
·    Languages are always changing e.g.,  

 
 
 
 
2.2.  

 
 

	  
 
 
2.2.1. 
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	 Vigneron (2001)  

	 Vigneron  
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2.2.2. Semantic Web 

 
 

 

 Semantic web 	  

 

P 	  

 

 

	  

 
Semantic Web 
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3.    

 
 

 

 (products)  (practices) 

 (perspectives)  

	 



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"
"
"

"

 

	  

	  

	  

 
 

 (Byram, 

1997, Vigneron, 2001)	  
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ACTFL (1999). Standards for foreign language learning.  Alexandria, VA. 

 
Byram, M. (1997). Teaching and assessing intercultural communicative competence. Clevedon, 
PA: Multilingual Matters. 

 
Indiana Department of Education. The Iceberg Concept of Culture.  Retrieved from: 
http://www.uwosh.edu/coehs/departments/professional-counseling/international- 
experiences/counseling-culture-and-spirituality-in- 
india/pictures/img058.jpg/image_view_fullscreen 

 
Lange, D. L., & Paige, R. M. (Eds.). (2003). Culture as the core: Perspectives on culture in 
second language learning.  Greenwich, CT: Information Age Publishing. 

 
Modern Language Association. (2007). Foreign languages and higher education: New structures 
for a changed world. Retrieved from http://www.mla.org/flreport 

 
National Standards Collaborative Board. (2015). World-Readiness Standards for Learning 
Languages (4th ed.) 

 
Partnership for 21st Century Skills & ACTFL (2011). 21st Century skills map for world 
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Vigneron, F. (2001). Study of Landscapes as an Approach to Openness to Others.  In Bram, M., 
Nichols, A., & Stevens, D. (Eds.), Developing intercultural competence in practice. Clevedon, 
PA: Multilingual Matters. 
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SEATJ 2015 Shigeru Osuka 
 

Emerging Commonly Spoken Body Language in the Japanese Teaching Materials 
 

Shigeru Osuka 
Seton Hall University 

 
 
 

 
 

 
ACTFL National Standards, 1996  5Cs  

	  

 

 

	 Osuka, 2011  
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.  
 
Modern Language Association (MLA) 2009  (Higher 

 
Educational Institutions) 	  

 
 
 

1960 1968 1980 1990  1995 1998 2002 2006 2009 
1,746 4,324 11,506 45,717  44,723 43,141 52,238 66,605 73,434 

(Enrollments in Languages Other Than English in United States Institutions of Higher Education, by Nelly 
Furman, David Goldberg, and Natalia Lusin, December 2010) 

 
 4,324  

 7    

 1894-1973  1966 	  

 Direct Method  

	  

 45,717  

 Audio-lingual Method  Learn Japanese: New College 

Text (4 Vol.), John Young, Kimiko Nakajima-Okano, University of Hawaii Press (1984)  

Japanese: Spoken Language (3 Vol.), Eleanor Jorden, Mari Noda, Yale University Press, (1987) 
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43,141  
 
73,434 	  

Yookoso (2 Vol.), Yasu-Hiko Tosaku, McGraw-Hill, (1994)  Nakama (2 Vol.), Hatasa, Hatasa, 

Makino, Houghton Mifflin (1998)  Genki (2 Vol), Bano, Ikeda, Ohno, The Japan Times (1999) 

	 Communicative Approach  

	 Situation  

	  

	 Advanced An Integrated Approach 

to Intermediate Japanese, Miura, McGloin, The Japan Times (1994)  Tobira, Mayumi Oka, 

Kuroshio, (2009) 	  

 
 

 
Advanced 	  

 
 
 

Introductory 
Enrollments 

Advanced 
Enrollments 

Ratio of 
Introductory to 
Advanced 

All 
Enrollments 

Advanced Enrollments 
as % of All Enrollments 

41,533 12,547 3:1 54,080 23.2 
(Comparison of Introductory and Advanced Undergraduate Course Enrollments (Excluding Enrollments in 
Two-Year Colleges) in the Top Fifteen Languages in 2009 by Nelly Furman, David Goldberg, and Natalia 
Lusin, December 2010) 	 
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(Osuka, 2008)   Japanese: Spoken Language 

(3 Vol.), Eleanor Jorden, Mari Noda, Yale University Press, (1987); Yookoso (2 Vol.), Yasu-

Hiko Tosaku, McGraw-Hill, (1994); Nakama (2 Vol.), Hatasa, Hatasa, Makino, Houghton 

Mifflin (1998); Genki (2 Vol), Bano, Ikeda, Ohno, The Japan Times (1999) 

  

     
 

 
    

	  

	  

 
 
 1  1  2  2  3  3   % 

 56 57 31 55 30 32 261 56.61 
 7 1 12 1 1 2 24 5.20 

 3 9 13 12 4 13 54 11.71 
 0 8 4 16 4 3 35 7.59 

 4 7 14 6 3 5 39 8.46 
 11 9 6 8 4 2 40 8.64 

 1 1 0 1 0 1 4 0.87 
 0 1 0 1 1 0 3 0.65 
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 0 0 0 1 0 0 1 0.23 
 82 93 80 101 47 58 461 100.00 

 
 56.61%  

 
 11.71% 	 	  

 7.59%  8.46%  

 8.64% 	  

	  

 

	  

 

 

	  

Genki (2 Vol)  
 

 (bikkuri suru) to be surprised;  (pera-pera na) 

fluent;  (gakkari suru) to be disappointed; (panku suru) (tire) goes flat; 

 (niyaniya suru) to grin; (nikoniko suru) to smile  

	 Yookoso 4A “Cultural Notes”  

	 Tobira, Mayumi Oka, Kuroshio, (2009)  
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 (inu ga wanwan (to) hoeru;  
(onaka ga suite pekopeko da);  (matasarete iraira shita);  

 (chaimu ga pinpon to naru);  
(mizu wo gokugoku (to) nondeiru);  (doa ga batan to shimatta); 

 (nikkori/nikoniko warau); (kusukusu warau);  
(niyari to warau); (geragera warau); (shin);  

utouto (suru);  (guuguu);  (gussuri);  ( suyasuya); 
 (gangan suru);  (zukizuki suru);  

 (chikuchiku suru);  (hirihiri suru);  (zokuzoku);  
 (kirikiri) 

 
 

 

 
 

 

 

	  

	  

         An Integrated Approach to Intermediate 

Japanese, Miura, McGloin, The Japan Times (1994)  8  

	  to meet [humble form of  

]  job opening [lit., mouth] ; 

 11  to butt in ;  15  

	  (To lose one’s cool, to 

get mad, to get angry, to get pissed off)  (to upset, to choked up, to get angry)  
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head to get mad; to get angry; 

to lose one's cool  angry  mad  

	  

	  black-hearted 	  

	  

·     to be sharp;$ to be keen;$to have a mind like a steel trap 
o 	 	  

·     well connected; well known; diverse circle of acquaintances 
o  

·     To knit one’s brows (in discomfort, unease, disapproval), raise one’s eyebrows 
o  

·     to look coldly at;$ to turn a cold shoulder 
o  

·     extremely fond of 
o  

·     To tolerate; to condone, to allow; to let pass 
o  

·     Proud 
o  

·     to confess;$ to speak out;$ 
o  

·     Pay in full 
o 	  

·     hard to chew; unable to compete with; not able to get a solid hit in 
o 	  

·     to fire from a job; to discharge
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o  
·     to be compatible; to get along well 

o  
	  

·     very delicious 
o  

 
·    ( ) side with; take sides with; support; back up. 

o 	  
·     to be relieved; to feel relieved 

o 	  
·     be amazed; be astounded; be frightened out of one's with 

o  
·     to cut off a relationship 

o 	  
·     to be talented 

o  
·     humble, modest 

o  
·     mean; malicious; scheming, wicked, black-hearted 

o  
·     to bet angry; to become perverse 

o 	  
·     require much effort;$ to be hard to do;$ to have one's bones broken 

o 	  
·     exceed the budget 

o  
 

·     impediment; burden, encumbrance 
o 	  

·  to make a success in life (  means one’s station in life and  means stand 
up, rise, set up) 

o 	  
	  

 
 
 

 
 

 
1960 	  
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ACTFL 5C  Communication, Cultures, Connections, Comparisons, Communities  

(lit., coming to head)  to get mad; to get angry; to lose 

one's cool Cultural Proficiency  Critical Thinking  

	  

	  

 
 

 
 

 
Bano, Ikeda, and Ohno, Genki (2 Vol). The Japan Times, 1999. 

 
Furman, Nelly, Goldberg, David, and Lusin, Natalia. Enrollments in Languages Other Than 
English in United States Institutions of Higher Education. MLA, December 2010. 

Hatasa, Hatasa, and Makino, Nakama (2 Vol.). Houghton Mifflin, 1998. 

Jorden, Eleanor, and Noda, Mari, Japanese: Spoken Language (3 Vol.). Yale University Press, 
1987. 

 
Miura, Akira and McGloin, Naomi, An Integrated Approach to Intermediate Japanese. The Japan 
Times, 1994. 

 
Oka, Mayumi, Tobira, Kuroshio, 2009.



 Mikke! """
~ ~"""
"""""

 Mikke! """
~ ~"""
"""""

"
"
"

"

 
Shigeru Osuka, “Japanese Language Education for Understanding Japanese Literature and 
Culture: Research on Word Comparison Between Japanese Language Textbooks and Kokugo 
(National Language) Textbooks,” Makino, Seiichi (ed.), The Fifteenth Annual Princeton 
Japanese Pedagogy Forum Proceedings. Princeton University, June 2008. 108-117. 

 
Shigeru Osuka, “Revisionist Views on Forming Identity in the Japanese Curriculum: A 
Comparative Study of Japanese National Textbooks and Language Books Used in the U.S.” 
Proceedings of the International Conference on Language Education and Formation of 
Identity. Waseda University, Tokyo, March 2011. 155-160. 

 
Tosaku, Yasu-Hiko, Yookoso (2 Vol.). McGraw-Hill, 
1994. 

 
Young, John, and Nakajima-Okano Kimiko, Learn Japanese: New College Text (4 Vol.). 
University of Hawaii Press, 1984. 

 
,  7  1966 

 
 

   
 

   . , 
2005. 
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ɏɎ85 ±ě�< 90 ±ě0    ⇔     94.12% 
ɐɎ80 ŘƇ�< 85 0        ⇔     91.67% 
ɒɎ90 �v'ĸƲ           ⇔     85.71% 
ɕɎ70 ±ě'ĸƲȿ{ȩ 90ɀ ⇔     50.00% 
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Abstract 
 

This paper focuses on the outcomes of a pilot study for collaborative 

research done during spring semester, 2015. The collaborative research 

will investigate the effectiveness of a Skype activity implemented in 

Japanese oral communication classes on the basis of the formative 

assessment of this pilot study. American and Japanese students were 

paired and instructed to have conversation sessions, through Skype, in 

order to foster their target language proficiency during outside the class- 

hours. Student data were collected through pre- and post-tests from 

students in an experimental group (n = 8) and a control (n = 4) group to 

examine the development of their oral and aural abilities, and to be able to 

compare the two groups quantitatively. The change (increase) in the 

number of unique words (p < .01) and the change (increase) in speaking 

length (p < .1) were found to be significantly different between the 

experimental and control groups. Students in the experimental group were 

also asked to write reflection papers on their experience in performing the 

Skype activity, which were then qualitatively analyzed (n = 8). All of the 

participants were satisfied with this activity as an authentic real-time 

communication tool. 

Keywords: Skype, oral proficiency, authentic environment, video
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Introduction 
 

It is critical for instructors of foreign languages to increase students’ oral and 

aural competencies in addition to introduce new grammar(s) and provide plenty of 

practice exercises during regular class-hours. Providing students with authentic language 

experiences and interactions routinely during class-hours is especially challenging. 

Students also revealed in their reflective statements through a program review1 that they 

wanted to enhance their oral proficiency ability while learning Japanese at university. 

The Japanese Studies Program in the Department of Languages and Culture Studies at the 

University of North Carolina at Charlotte (henceforth, “UNC Charlotte”) concurred with 

these comments and commenced offering a “Japanese Oral Communication” course, a 

three-credit undergraduate-level course, since the fall semester of 2012. 

UNC Charlotte is located in Charlotte, North Carolina, an area of the United 

States where there is minimal need for the use of the Japanese language on a daily basis. 

Although students study Japanese for several years at UNC Charlotte, there are cases in 

which they have not met any native Japanese speakers at all, and may not have had any 

opportunity to speak in Japanese in a natural environment by the time they graduate. 

In order to provide students with authentic Japanese language interactions with 

native Japanese speakers in the Japanese Oral Communication class, video synchronous 

computer-mediated communication (henceforth, “SCMC”) have been implemented as 

one of the tasks since the fall semester of 2012. Video SCMC has provided learners with 

an individual face-to-face learning environment and authentic interactions with native 

Japanese speakers under the assumption that eventually it would be beneficial for 
 
 

1 Students who take a course, “Japanese Senior Seminar,” are required to write a review 
of Japanese Studies Program as one of the requirements of the course.
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fostering their Japanese oral proficiency. The SCMC software used in the class is Skype, 

and students who registered for the class have thus been required to have their own 

computer equipped with a camera at home. All students who registered for the course 

agreed with the implementation of the Skype activity which they were instructed to 

conduct outside of class-hours. Every semester since fall in 2012, we have searched for 

native Japanese-speaking partners who would like to improve their English language 

ability by having real-time conversational exchange with a UNC Charlotte student who 

was looking to improve their Japanese language abilities. The Skype activity could 

therefore offer an exchange learning exercise to improve both parties’ target languages by 

being both a learner and an advisor, correcting and giving feedback on their mother 

tongue to their partner, and receiving it in their target langauge as well. 
 

In December 2014, UNC Charlotte made an exchange agreement contract for a 

study abroad program with Tohoku University, in Sendai, Japan. One of the authors from 

Tohoku University and two of the authors from UNC Charlotte agreed to create a 

conversational exchange activity between Japanese and American students, who would 

like to improve their target languages, and made further plans to conduct a collaborative 

research effort to investigate the effectiveness of the Skype activity during the spring 

semester of 2015. Prior to this collaborative research in the spring, a pilot study was 

carried out, subjecting the students who registered for the Japanese Oral Communication 

class as a sample during the fall semester 2014. This paper reports the outcomes of the 

pilot study, conducted in the fall semester of 2014, in preparation for the collaborative 

research in the spring semester of 2015.
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Skype as a Tool 
 

An advent of world-wide internet devices dramatically influences every aspect of 

our lives, e.g., business, industry, politics, economics, our daily lives and also education. 

Recently, many devices appear as SCMC, which are available at a low cost or free, as a 

world-wide correspondence. Younger generations particularly tend to instantly accept 

and utilize these devices in their daily lives. For example, Skype, MSN, Google Talk, 

Yahoo Messenger and Line are all popular software as voice over instant messaging 

which allow them to send instantaenous text and voice messages over the internet (Yang, 

Gamble & Tang, 2012). Taillefer and Munoz-Luna (2014) characterized Skype as “a free 

worldwide Internet telephone service” (p.262), and Antonella (2006) also described 

Skype as “the largest of the new companies offering Voice over Internet Protocol” (p. 

269). In addition, Skype, “launched in July 2004” (Antonella, 2006, p. 270), has a video 

function that can provide users with face-to-face real-time communication. 

Technology tools could make it possible for language learners to communicate 

with native speakers in the world much easier than before, if employed appropriately and 

introduced into their language learning environment. The idea of using technology tools 

in the classroom is not a completely new one. Jaya (2008), who explored the use of 

Skype for teaching oral communication, concluded that the effectiveness of Skype usage 

depends on how the activities are prepared and implemented as a coursework. Skype is a 

user-friendly device and “frst-time users with little computer experience have no 

difficulty in navigating [it]” (Antonella, 2006, p. 270). 

Taillefer & Munoz-Luna (2014) noted that “Skype usage is increasing 

significantly” (p.262), and gradually the Skype software program has been introduced
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into the education field as a communication tool, especially into the foreign language 

classes as an activity outside of the classroom (Taillefer & Munoz-Luna, 2014; Yang & 

Chang, 2008) and as a discussion group activity (Entinger, Morimura & Suzuki, 2013; 

Tian & Wang, 2013; Yang, Gamble & Tang, 2012). However, “the effectivess…have not 

been sufficiently documented for this technology” yet (Yang, Gamble & Tang, 2012, p. 

451). Furthermore, a research study by Yang and Chang (2008) was not successful in 

finding statistically significant language improvement through Skype usage. 

With the wealth of previous studies suggesting that Skype can be used as an 

effective learning tool, a test of its effectiveness was vital for our own Skype exchange 

activities. A pilot study, on which to base our collaborative research, was thus conducted 

to test the effectiveness of our Skype exchange program in the spring of 2015. Our future 

research will be held in line with previous studies and utilizing the formative assessment 

of this pilot study. The goal of the collaborative research study is thus to show that the 

Skype activity can be an effective method for improving students foreign language 

proficiency, specifically oral competency. The researchers of this study intend to measure 

the effectiveness of this teaching methodology both quantitatively and qualitatively in 

order to verify the above claims and hope that it will promote technological tools for the 

improvement of second language acquisition in the future. 

Procedures of the Pilot Study 
 
Participants 

 
There were two groups of students in this pilot study: experimental and control 

groups. There were eight students in the experimental group, who registered for Japanese 

Oral Communication class in the fall semester of 2014, and were intermediate-level
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learners of Japanese. There were four UNC Charlotte students who were intermediate- 

level learners of Japanese and volunteered as participants in the control group. The 

sample size of this pilot study is thus 12 in total: 8 in the experimental group and 4 in the 

control group. 

Procedures 
 

The eight students taking Japanese Oral Communication class were required to 

have Skype conversation sessions as one of the tasks implemented in the course content 

and were required to have the session once a week with a Japanese native partner in a 

one-on-one setting for 10 weeks during the semester. In order to establish this setting, the 

researcher recruited eight native Japanese participants, who were looking to improve their 

English proficiency and joined the activity as volunteers. Interactions were to be of a 

minimum of 15 minutes speaking in each language, for a total of at least 30 minutes per 

session. As it was the first time for all of the students to speak with a native Japanese 

speaker in Japanese personally, the students received weekly topics to talk with their 

Japanese Skype partner about in advance. Further, the instructor provided 30 minutes of 

practice talking about the topics during class-hours in so that they could speak in 

Japanese smoothly during their one-on-one conversation sessions. UNC Charlotte 
 
students were required to keep logs of their Skype activity sessions. In their logs, students 

kept records of their experiences and input information about the dates, length of the 

conversations in Japanese and English, and a brief synopsis of the content of the 

conversation. The instructor of the class monitored students’ logs every week. At the end 

of the semester after finishing the 10 week Skype activity, students were required to write
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a reflection paper in English on their Skype experiences. Students’ written reflections 

were used for qualitative analysis. 

The four students in the control group learned Japanese in other course(s) during 

the same semester and were not required to have the Skype conversation sessions. All 

participants, both in the experimental and control groups, were required to take pre- and 

post-tests of their Japanese ability. Student data collected through these tests were used 

for quantitative analysis. 

Pre- and Post-tests 
 

In total, 12 students took a pre-test consisting of oral and aural proficiency tests in 

the first class-hour of the fall semester. To test speaking proficiency, students were given 

questions (in English) and requested to speak about the question for 1-2 minutes in 

Japanese. Students received 1 minute to read the question and prepare for their response 

before starting to record their answers. A timer was used to keep track of time, and after 2 

minutes, students were asked to stop speaking, even if they had not finished answering 

the question. An aural test was also administered that contained 12 questions in multiple- 

choice design and were asked in Japanese. 

Unfortunately, two control group students were not available for the post-test, and 

thus the post-test group consisted of eight experimental group students and two control 

group students. The format of the posttest was the same, but with slightly different 

questions in both oral and aural tests. 

Outcomes of Quantitative Data Analysis 
 

Student data collected through the oral pre- and post-tests were analyzed with use 

of analysis of variance (ANOVA) statistical procedures. Regrettably, three out of eight
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experimental students’ data were not usable due to recording errors in the post-test at the 

end of the semester. As a result, only five experimental and two control group students, (a 

total of 7 students) could be analyzed quantitatively. The following 10 points were 

analyzed for quantitatively: 

1.   words spoken (total number of words spoken) 
 

2.   words per minute (number of words/minutes spoken) 
 

3.   unique words (number of different words used) 
 

4.   unique words per minute (unique words/minutes spoken) 
 

5.   number of grammatical errors 
 

6.   grammatical error ratio (errors/total words spoken) 
 

7.   self-corrections (number of times speakers corrected by themselves) 
 

8.   number of stutters (number of breaks in speech lasting more than two 

seconds) 

9.   stutter ratio (number of stutters/words spoken) 
 

10. speaking length (number of seconds spoken) 
 

The students’ pre- and post-test aural responses were transcribed, and the above 
 
10 data points were calculated. Then, the differences in the pre- and post-tests were 

compared between the students in the experimental and control groups. The average 

difference in the number of unique words (point number 3, above) between the pre- and 

post-tests for the experimental and control groups were 10.6 (SD = 4.34) and -12.5 (SD = 

4.95) respectively. The average difference of speaking length (point number 10, above) 
 
between the pre- and post-tests for the experimental and control groups were 25.4 (SD = 

 
31.1) and -33.5 (SD = 43.13) respectively. The results of ANOVA tests indicated that
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these two items were statistically significantly different between the two groups; F(1, 7) 

 
= 38.17, p < .001 for number of unique words, and F(1, 7) = 4.33, p < .1 for speaking 

length. No significant differences were found for the rest of the items. These results 

indicate that the students in the experimental group significantly increased their usable 

vocabularies and ability to speak at length about a topic, as compared to the students in 

the control group. These results may be able to suggest that the experimental students’ 

ability to speak at length and with a variety of vocabulary was improved more than 

students who did not participate in the Skype activity. It should be noted that a much 

larger sample size is needed to be able to make any definite assumptions about the 

effectiveness of our Skype program. However, the promising results in certain areas in 

our pilot study have given us a good idea of what areas are likely to show great 

improvement in our collaborative research effort in the spring semester of 2015. 

Outcomes of Qualitative Data Analysis 

All of the students (n = 8) who took Japanese Oral Communication class wrote a 

reflection paper on their Skype experience at the end of the semester. Students’ 

comments were sorted out and classified into eight categories. The name of the categories 

and the number of the students who wrote similar opinions are shown below: 

1. Fantastic experience                       8 students 
 

2. Improved language skills               5 students 
 

3. Made a friend and will continue    4 students 
 

4. Culture related comments              4 students 
 

5. First and later impressions             4 students 
 

6. Relaxed environment                     2 students
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7. Vocabulary needs                           2 students 
 

8. Others                                             9 students 
 
According to their comments, all of the participants who experienced the Skype 

conversations commented that they enjoyed the activity, using words such as “really 

enjoyed,” “wonderful experience,” “fantastic opportunity,” “great,” and “fun.” Five of 

them felt that their language abilities (e.g., listening, speaking, reading) improved, and 

noted that they “noticed that it is becoming easier to answer quickly,” and “reading in 

Japanese/English allowed the both of us to improve our pronunciation.” Half of the 

students intended to continue the Skype activity by writing that they “plan on continuing 

to talk to my Skype partner,” and are “looking forward to speaking more with my Skype 

partner.” Also, half of the students commented on Japanese culture and one of their 

impressions was that “culture exchange is also fun.” It was the first time for all of the 

students to speak with a native Japanese person other than their teacher, so half of them 

felt things such as “at first this was a scary thing,” and “she was a bit shy at first,” but 

later I “get over my shyness,” and I “became more comfortable.” Two students pointed 

out the environment provided by the Skype activity as “a more relaxed setting than the 

classroom” and as an “informal setting” which encouraged participation. Two students 

found that “my biggest problem…is that I lack vocabulary.” They felt the need to 

increase their vocabularies. 

Formative Evaluation 
 

The qualitative analysis suggested that the Skype conversation sessions provided 

the participants with a positive and beneficial activity that could continue to be 

implemented in the oral class in the future. In terms of the effectiveness of the activity,
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the quantitative analysis indicated that the Skype experience significantly increased the 

usable vocabularies of participants and also aided them in being able to speak longer in 

Japanese, especially as compared to the students who were not provided the Skype 

activity during the semester. The qualitative data matched some of these results, as one 

student commented, “I was pretty surprised in my ability to quickly come up with 

sentences when I spoke in Japanese,” and others commented on their need to improve 

their vocabularies – which might have contributed to these students reaching to learn or 

implement new vocabularies. These data suggest that the Skype activity may indeed be 

effective and has great potential to help students to increase their Japanese proficiency. 

As this is a pilot study, the sample size in the experimental and control groups 

were not large enough to make definitive claims about our findings. Furthermore, we 

discovered some problems with our initial data collection techniques, which limited our 

sample size even further, robbing us of some precious data. These two critical issues will 

be improved in our collaborative research project in the spring of 2015. 

However, this pilot study was incredibly fruitful, as it alerted us to several issues 

that need to be addressed in our upcoming collaborative research. First of all, the aural 

test must be revised, as 12 questions are not enough and does not seem to analyze the 

students’ ability or improvement clearly and accurately. Thus, more questions should be 

added to the aural test. In terms of the length of the Skype talk, according to the logs 

collected after finishing the Skype activity, the average length of the sessions of the eight 

participants was 295 minutes for ten weeks. There are three students who talked over 400 

minutes and all three students improved their aural test scores. This suggests that the 

longer the session, the more improvement can be made in aural ability. Therefore, the
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Skype sessions will be implemented more often in our upcoming research project in an 

attempt to see significant improvements in aural ability. Lastly, the study also gave us 

some idea of the areas that should be analyzed and are likely to show improvement in the 

oral test in our upcoming research, and we have also learned to avoid some errors in 

conducting the oral test so that precious data is not rendered unusable. 

Conclusion 
 

Our pilot study suffered from some major failures and drawbacks; the Skype 

sessions in this pilot study were held only once a week, and the duration of this study was 

only 10 weeks and the sample size was small. However, actually conducting the research 

procedures throughout the whole semester was extremely worthwhile to learn what areas 

of our research design needed improvement, and what areas we should pay attention to. 

As mentioned earlier in the formative assessment, this pilot study revealed several 

important issues to be revised toward the collaborative research study in the spring 

semester, 2015. 

The qualitative and quantitative analyses indicated that the Skype one-on-one 

sessions with a native Japanese partner were beneficial for the participants to enhance 

their Japanese proficiency. Not only did the activity seem to be effective in improving 

students’ oral abilities, all of the participants enjoyed the activity and were satisfied with 

the authentic language exchanges. In the common foreign language classrooms few 

opportunities for such authentic language learning can be provided. Based on the results 

of this pilot study, we believe that these deficiencies can be solved by introducing Skype, 

a new technology and “a valid aid” (Antonella, 2006, p. 276), for contemporary foreign
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language education, and we will redouble our efforts to show this clearly with the results of our 

collaborative research in the spring semester of 2015. 

References 

Antonella, E. (2006). Language Learning in Tandem via SKYPE. Reading Matrix: An 

International Online Journal (ReadingM), 6 (3), 269-80. Retrieved from 

http://www.readingmatrix.com/journal.html on May 14, 2015. 
 
Entzinger, J. O., Morimura, K., & Suzuki, S. (2013). Virtual and Real Exchange with Overseas 

Universities to Enhance Language and Learning. JSEE annual conference international 

session proceedings, 16-21. 

Jaya, R. (2008). Skype Voice Chat A Tool for Teaching Oral Communication. Language in India, 

8 (12), 9. 

Taillefer, L., & Munoz-Luna, R. (2014). Developing Oral Skills Through Skype: A Language 

Project Analysis. Procedia, Social and Behavioral Science, 141, 260- 

264. 
 
Tian, J., & Wang, Y. (2010). Taking language learning outside the classroom: 

 
Leaner’s perspectives of eTandem learning via Skype. Innovation in Language 

 
Learning and Teaching, 4 (3), 181-197. 

 
Yang, Y. C., & Chang, L. (2008). No improvement-reflections and suggestions on the use of Skype 

to enhance college students’ oral English proficiency. British Journal of Educational 

Technology, 39, 721-725. 

Yang, Y. C., Gamble, J., & Tang, S. S. (2012). Voice over instant messaging as a tool for 

enhancing the oral proficiency and motivation of English-as-a-foreign-language leaners. 

British Journal of Educational Technology, 43, 448-464. 



"

"

How Essay contest and speech contests can be used in the Japanese class 

How Essay Contest and Speech Contest can be used in the Japanese Class 
 

Yoshimi Yamagata Aoyagi Chapel 

Hill Carrboro City Schools 

yagoyag@chccs.k12.nc.us 

Introduction 
 
I have been using Essay Contest and Speech Contest as projects in the class.  Since I started 
teaching high school students, I have been thinking how I can use these two contests to improve 
Japanese Language Acquisition.  They could be used to challenge to students cognitive as well as 
their language skills.  These contests will be very useful tools however; I hear that we do not 
have time to write essay and/or speech.  In this presentation, I would like to discuss and propose 
how to use these two contests in the classrooms. 
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ǚŢ!)ɞĆ6«3ŞM4Ć

ʗǊ�ɀ�)IC!)�ɅƼȊN�ț3Ȥ�J3�),.
ưĈ6Y�Z���

·Ŧ37
ģǘ6ēCǮŵóƏ/�J6/72�*L���!

!
� Ȧ�õIɕƤ6ȕƣ !
!
� ƏǠ6Ɗ�3-�.ʮ!
!

�ƪ!���ʏł3ƪ!�,)����h[b/�)�!
�_xeSl�ǋ!/ÖB.Qo�NɄ)��ǖɅ/�.Ġ!�,)�!
�[�b3ȹ,.s��~S�lNɀ.ɖȡN��0��Ɗł0ɲ,.


Ɔʝ*,)�!
!
� b]a���
ɾɝƑʂ3-�.ʮ!
!

�ƹĈʧʤÔ6ƏǠɾɝ0��67
+F�1���ʠʪÿʡ!
�ƗȒĈNɄJ?/3ʂ�Ȃ�#�)�ʠʦÿʡ!
��H#"���J6/
ƻ32H2�,)�ʠʨÿʡ!

!
ɾɝƑʂ7�Ĉ3-�ʧʤÔ$-0��67ɳő/�,)0Ş��b]a���

7�ƁƟ6ɯ@ÏýE
�ʂɌʛ
Ǻ¯@ȇNɠ?�.ȓ@ɣO*�
ƗȒĈ?

/3ʂ�Ȃ�#�.!?,)0Űż#Jģǘ��)�!�!�Ƈ/
ƹĈ�H#

"�Ǵɏ/�J6/
ʂ�Ȃ�.C�?Iƻ32H2�,)0��ģǘ6Ƈ�Ę

�,)�)*
ǹ7�Jǽŋ�Ħ6�c�NC,.b]a���N·Ŧ!)Ƈ�

��6/72��0Ş��!

!
!
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� b[�yl3-�.ʮ!
!

�Ƒ�ɓO*�ʠʥÿʡ! � � �C,0\�h_��N-�.=!��!
�=0O1ɓ?2�,)�ʠʨÿʡ!
�Ë�Śȿ2��ʠʥÿʡ!

!
!
� �H#"
ęÕ2ûɋ0n��`��6Ǵɏ3-�.ʮ!
!

�ʏł3ŕȃ,)�!
�ƏǠNƊƞɐ*�/ɄJ0¶02�!�Ô�H2�.S�S�#J�


G�Ô�,)�!
�ÐĭNƊƞɐ/ǖɅ/�)�!
�¶ɮʂ�Ü3Ʉ)bl���/C#�Ş�Ó%)�!
�ðɐ6n��`��7
=0O1Ô�H2�,)�!

!
Ɗƞɐ6@/ƏǠNɄJ0M�H2�`�����-C�,)I
�����

0*L��0ťǅ!.ǖɅ/�)-CI32,.�)G�*�
�H#"6Ǵ

ɏ�EęÕ2ûɋEn��`��NɓA�·ƨNɪ!.
C,0ǆɟţ�ŗH

K)G�*�Ǒ3Ɋ×�Ȯ�,)67
�H#"6Ǵɏ�*,)�'K3ı!


b[�yl7
Ɩ�õI3�2IãßNɚE#�
Ùǚ!.�Jģǘ7�ÿ=1

/�,)�!

!

� LMS6kRbYh`��;6ñà�ķ2�,)�¶�ɅƼȊ7�J�ʮ!
!

�optional!3%$
~S�lNĶ �!.
ɔʗ0!.EH%J�!
�kRbYh`��6j��6ʓǭNC,0Ȑ��#J�!
�kRbYh`��i��6ɒƍN¡Ü3#J�!
�ʂɲ,)Ũ3ŢɀNƖ�ɣO*0�7
¿Ʋ/�J6��!
�kRbYh`��i��ȪµG�M�H2�,)�!

!
G�ñà!)ģǘ0�?Iñà!2�,)ģǘ
'K(KëƂ*,)��?Iñ

à!2�,)ģǘ7
ʐÂ*�0��6��2ǖǜ/�,)�C,0ȀƩǪ3
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ñà!.CH�371�!)H���0Ĵ5)0�L
=0O16ģǘ�V[b

l�~S�l/72�
~S�lNĶ �!.
Śʕ3!.71��0���0

*,)�?)
kRbYh`��6j��NȐÔç#J216ŢɀCű,)�


®Ü�KNȹ,)0�L
ȪÔ6ţšEŢɀNɲ,)j��3Ɩ�ɣO*ģǘ�

ǭȃ,)6/
�?IȐ��#J0Ǆ�NŮ��0C�J�i��6¸�ƇN¡

Ü3ɒƍ#J�0CŚȿ�C!K2��`oQ`gc�6ģǘ6@
LMS7¸

�3��6/
2J<�¸�)�2�06�0/�,)�!

!
� Ķ �[�b/�z�6ɲ�ģǘ0ģO*671�*,)�ʮ!

!
�ķ!ƻ32,)�ʠʥÿʡ!
��?Iƻ32H2�,)�ʠʩÿʡ!

!
ǢģƜȔʛ6ģǘ6@
ȧɅß�Ŏ�.«6ģǘ0Èǘ06EIõI�Ȧ�õK

$
ĘķõIƷ K)ƻ�!)0ȉ�)�!

!
� «3¶�[�b/!)�,)�07�J�ʮ!
!

�Ǒ32!�� ʠʨÿʡ!
�C,0ŲƨƑʂN¸,.ʠQo�6ʡkRbYh`���!)�,)�!
�C,0}�m3ƄȄNƖ�.ȝȢ!)�,)�!
�ȪÔ6�z�3�,)kRbYh`��\��y0kRbYh`��N

!)�,)�!
�Ƅç3ʃ#JkRbYh`��N!)�,)�!

!
��/7
pSjRx6ģǘ0`oQ6ģǘ6ȿƚ��ǤĘ�,)�1�!.C


�0�6�z�3əŭ���J67ĀB2��pSjRx6ģǘ7
C,0ȯ�

2[�b��l�HŢɀNȦ�)�,)0ɇ,.�)63ı!
`oQ6ģǘ7


ǯũ6ɇ,.�J�0�Ȧ�õK2�6/
ȪÔ6�z�3�,)\��y0C
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,0kRbYh`��!)�,)0ɇ,.�)�ɐŒ
Ƅƾ�Îɪ2ǯũ/�J

0
ƻƪ3ɍ%.řǖǪ3ƪ2G�*�=0O16ģǘ��z�6ľ7�?I

ƻ32H2�,)�0ȉ�.�K)C66
ģǘ6íßCę��,)0Ş��!

!
� ǓȪ/E,.�JäƣǪ2åŐƇƾ7ʯ!
!

�ÀùN·J�!
�m��NɄJ�!
�Ɗƞ6r�Eĸɸĺ/
ȳɐ6Ô�H2�¨0^��o]�`��#J�!
�J~hyN¶ŋCȦ��!
�ǈĢNS��a00C3ɂ�J�!
�ĬƈEQ�rSlÈ/ƊƞɐNɍ#�!
�Ǒ3ǋ���K�HCȪÔ/ƁǻƖ09H�N¸,.
Qo�Nɀ2

�HƊƞɐ6åŐNȗ�)��!
!
'K(K�
ǓȪ6åŐƇƾNɦ<.�K)�!
!
!
!
ʪʢƗŖ3 !

� � � �z�6�2Iǥ2,)ģǘ�
Ķ 2[�b/ƪ!�ģ:37
¶��

µţNů.JG�2Q[jRujR��äƣǪ/�J0Ş���ĥNţ".�J

ģǘ37
��h[b/�JǗđCŚȿ/�J�?)
'K(KǴħ3ģȢ!.

��)B37
ƁƟ3ŃNů)%
ł3�¨�¨;6ɷŤCśK.72H2��

 B
�z�6ɲ�#�Jģǘ37
'6ģǘ3�,)ģȢǭƭ21CǲH%.


ɍ!ý,.��<�*0Ş��'!.
XwRbQ��NȀƩǪ3Ùǚ!.
Ƚ

Ȣ!)I#J�0CęÕ/�L��!

� � � ƄƝ32J�
�6Ȧ�õIɕƤNɪ!.
ř3Ʒ,)�0�¢-�J�

ɾɝNĝBJÜ3
Ɗƞ6Qo��`��7°ɍ6beS���Ɣ#�.
°ɍ
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ȻǕNɂ�)�ģȢȥ30,.7
�ɳÕ/72��0��ɞĆ��,)�!�

!
���@�1C6ʌ0ʍ�N7"B
ax�ƏǠ6ÃIƓH!6Q�V

hjR�
Ş�Ó6��o��E
ʘȃ+4�21
ġºNɭK.ȹ,)Ƀ

6Ƈ�ţæ#JwP���ƏǠCʏł3Ę�6�¡ħ/�J��6ģǘ7Ŗ3


���@�1C6ʌ0ʍ��ęĕƻ3ÊI
Ųƨ6«3�ŋCɄ)0ɇ,.�

)�?)
ɕƤ/
Ɗƞ0Q��Y6Qo��`��01+HNĜA�0��ɞ

Ć3ı!
1+HCĜ�*0��ģǘ�ÿNʆ�
=0O16ģǘ�Ɗƞ6Qo

��`��NĜA0ȉ�)�ǖǜ7
řǖŸÒ�Ȑ���ȻŠ�ɗ���

İ3·HK.�J�ȇ/�,)�ǹCƁƟN·J3�)I
¶ŋC�6Qo�N

Ʉ)�
ɄJ)93ţæ!)�ſB.bl���6ƫŦ
Ļʁ
Ǡʐ6ȏƒH!

 
ǨĐ¨ǐ6ȻŠ6ɗ� 
ʑʒäƣ21
Ɗƞ6Qo��`��6ɞ6ʜ 

Nţ")�ʦʤʤʩņ®ʄ
ʰʱEʱʳʱ6ĔI��³�30C2,.
Ɗƞ6

Qo��`��ǙƨC³ɧ!.�J0ɇMK.�J�
ģǘ6ř3Ĺ�·Ą7


?*?*ĘƂ�J7$/�J�!

� � � Ȧ�õIɕƤ3�),.7
ģǘ=>Ëą��-ɥ¡/ŝ�ƑʂNõ,.

�K)�!�C
Qo�/71O2Đʐ�Ĝ�*,)�
«3ǓȪ6äƣǪ2å

ŐƇƾ7�J�0Ȧ�)Ƒ
'K(K6ģǘ�Ġ!'�3ǘ�ǘ�0ȉ�.�K

)�ƊƞɐÝĲƀ6Ś¿ǻǭCõIȒ�.�J�6�z�/7
�gz�`��

Cʏł3ʜ�
'K(K�ǓȪ6åŐƇƾNȤ�*!.�J�'KNǮŵƁŁ3

ɍ#�03G,.
Á¨Á¨�©?/Ȁ@ɺ5.�)âßNɏB.CH�JG�

2ţ"�!)6�C!K2�����ETUx�/6EIõI�ɯA�
�6G
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�2S�e�Q[`��0��67
Ƒ3ʏł3ęÕ26/72��0Ş��ſ

B.[�bNƁ�J6/2�
Á¨NƁ�2�K82H2�0Ǧţ!)�!

 

 

ɛƅ!
!
f��R�g news!� http://ddnavi.com/feature/68917/� !

ȐǛĤǬǱƗƆ·����@�1C6ʌ0ʍ�ǬǱǮŽS�eu���� !
http://www.famitsu.com/news/201207/06017604.html!
!
���@�1C6Ȱ6Ĭ� http://ookamikodomonohananoie.jp/indexYe.html� !

�Y�+DʟįĽ� http://www.infoYtoyama.com/doc/loculture/vol10/� !

ƊƞQo�Ǚƨ6)1,)ɰ� Ľ÷ŌǞʠQo�üǳȁĬʡ!

Ɗƞ6Qo���ǡ3�ĔK2��� ǘ�ƷI6ɰ7�ITmediao��b
2009ņ 1Ƙ 28Ɗ!
!
Ɗƞ6Qo�Ǚƨ3��I� ǂė6ĿĐ6²9³ɧ�¨ƺȘƊƞɐǏ 2009ņ
8Ƙ 28Ɗ!
!
Qo�NęǙƨ3!)Ɗƞ
�ċ7Ȕʛ0ɔʗNñȤ3��ċ�kRQ�

Record!China!(Źºʣ¨ƺȘƊƞɐǏ)� 2013ņ 8Ƙ 1Ɗ!
!
ǳȁ3��JɕƤ6ɯBƇ� Q�]�lʯȦ�õIʯɕƤƇƾ6ɴū0ƿŢǊ!
ƢŇ¨ǳ http://www.hayalab.com/education/howtoresearch/howtoresearch.htm!
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Can-doZc�eu�e-=@òùȕF�cGOx~�Xy�ȿ  

N|Ox{t/Ù�*Ľč/ĨȓDƠĲ�(  

jdx―òù� �ƀ�ŷ 

l�|_òù� ȯƲĒó 

rHFsòù� ƩǺIG|Ft[ţ÷ 

Èl�|_òù� ȐŽ�Ɛ 

Èl�|_òù� Śūí�Ȏ 

 

I. 0�:- 

1. J-GAP Ow{i���PXyanDȔ�7) 

� l�|_ŇŚǯĽč�ȱAssociation of Florida Teachers of Japanese, �� AFTJ*Ƙ�)

)0�J-GAPl�|_/F�cGOx~�Xy�n�YJPe/�&*�(�SEATJ)

ƛǛ�" Can-doZc�eu�en�YJPeDǚ%(@�7��AFTJ� J-GAP-Í

À�@�*-,%"�%��-&(ƶÉ-ǰŉ�@�2014Đ/ŋ AFTJ-ŇŚǯĽǑ

F�cGOx~�Xy��n�YJPeȱJapanese Global Articulation Project��� J-GAP

*Ƙ�Ȳ`�t/�Ǘ¯ƒ�>Ow{i����PXyan-ǔÜ�,�*�ȉǁ

��%"�AFTJu�i�0 2013Đ/±ƷðãǯĽčÇ�ȱACTFLȲĐŭǅ�)FPX

y�|V�`-Ȗ�@ƛǛDǚ%"��ADǞ"�Ǘ¯ƒ��F�cGOx~�Xy�

134



 2 

*FPXy�|V�`0Ľč/ǓČĨȓ�N|Ox{t<ĽýžÃ/Ù�,+�ťDÊ

:�?�Ȩ�ƆDĦ�(�#�%"�>)�@�AFTJ)0 2009Đ=?űĐF�cGO

x~�Xy�d�*�ÂĔ�Dǚ%(@�� �- J-GAP`�t/¯ƒŃDį(�

Ow{i���PXyanDȔ¬�@�*-,%"� 

 

2. J-GAPl�|_��PXyan 

� l�|_-��@ J-GAPOw{i���PXyan0�2014Đ 8Œ 8Ň/ïŃ�> 9

Ň/ŕ-��(�M�{�f/ Lake Buena Vista Resort Village & Spa)�ź�Ň/ŇƮ)

ǚCA"�l�|_´ð/ 6Ť�> 7Ø/u�i��ÍÀ�"ȱǛȶÍƉȲ� 

 

ǛȶȿJ-GAPl�|_��PXyan 

J-GAP USA `�t/Yy�YuH]�òù/ǘąĂǉ¯ƒ*i�YhFòù/ŶÖǞ

Ģ÷¯ƒ/ĲĆ/;*�J-GAP USA/žÃ< JFZ^�_�f�Can-doZc�eu�e

Ňō 2014Đ 8Œ 8Ň 16ōɀ8Œ 9Ň 10ō 30¸ 
éĩ Lake Buena Vista Resort Village & Spa 

ǵč 
Yy�YuH]�òù� ǘąĂǉ¯ƒ 
i�YhFòù� ŶÖǞĢ÷¯ƒ 

ÍÀǍ 

jdx�òù� �ƀ�ŷ 
l�|_ãțòù� �¨ƕȜ÷ 
l�|_òù� ȯƲĒó 
rHFsòù� ƩǺIG|Ft[ţ÷ 
rHFsj}uaeȮŤ� Fo�ǉĢ÷ 
Èl�|_òù� ȐŽ�Ɛ 
Èl�|_òù� Śūí�Ȏ 
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-&(ùǋ�"� /ě�Ɲ)Ǭ�Ö,�>�AFTJ F�cGOx~�Xy�žÃ

/ǣƖ-Ð?��%"���PXyan�=3 /ě/s�cG�Q�>���-ƪ�

ȹ&/Ľčƛ©æF�cGOx~�Xy�n�YJPeŦ�)�"� 

① ŀÅƏǡ/":/ĽýžÃ*�(×�/ùǋn�YJPeDǚ�ȮŤòùȕ/

N|Ox{tF�cGOx~�Xy�Dâ%(�n�YJPe 

② �,E);ơǳý�ÂĔ�	-cG�`�Q/ǱȧDı$ā?�N|Ox{tF

�cGOx~�Xy�Dȇų�@n�YJPe 

③ n~�Zu�ecZeüń/üħĬĻ�>õ:@F�cGOx~�Xy�n�Y

JPe 

④ 1Đƒ/ŇŚǯP{Z/ȌĨƠŪDCan-doZc�eu�e)Ǜ��n�Q{t´�

n�Q{tȕ/F�cGOx~�Xy�Dâ%(�n�YJPe 

SEATJ)ǚ%"ƛǛ)0��/ Can-doZc�eu�e/n�YJPe-ƇƆDĕ("� 

 

3. J-GAPl�|_/^Ht{H� 

� 8 Œ/��PXyan�Ș�ÕQ}�n)n�YJPeŦDŐ-³ Å��n�YJ

PeD A!AȔõ�"�J-GAP USA`�t/¯ƒŃ* 9Œ�10Œ�11Œ�1Œ-Öǣ

4 àZNHns�cG�QDǚ�ȊĵƌŹDèÛ�"?�lG�fiaPD"#

"?�"ȱǛȷÍƉȲ�10Œ-0 Florida Foreign Language Association (FFLA) /ù���
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9 4  

AFTJ J-GAP  
 

J-GAP USA
 

9 10   

10 9  
2 AFTJ J-GAP  

 
10 16 18  FFLA  

11 13  
3 AFTJ J-GAP  

FFLA 3
 

2015 1 22  
4 AFTJ J-GAP  

 

J-GAP  

 

4. Can-do  

Can-do 4 5

1 10

Can-do Can-do

―
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u�i― 

ƩǺIG|Ft[ţ÷ȱrHFsòùȲ 
ȯƲĒóȱl�|_òùȲ 
�ƀ�ŷȱjdx―òùȲ 
ȐŽ�ƐȱÈl�|_òùȲ 
Śūí�ȎȱÈl�|_òùȲ 

ĽƬő 
�E�ȿrHFsòù�Èl�|_òù 
,�7ȿjdx―òù 
=�� ȿl�|_òù 

Ȋđ 
ŇŚǯ Iȿ1ɀ5Ǳ 
ŇŚǯ IIȿ6ɀ10Ǳ 

Ǜ 3ȿCan-doZc�eu�e¢Ĩn�YJPe 

 

5. Can-doZc�eu�en�YJPe/^Ht{H� 

� åƏƜ-ȞA"*�B-�E)@ÍÀu�i�0�ZNHnD¤Ɣ�(s�cG�

QDǚ%"�ŇȢ/ȉǁ0u�})ǚ�Google f{Hm)fOxu�eD²œ��

Can-doZc�eu�e/¢Ĩ<ķĿDǚ%"�s�cG�Q)0Ɲ�ĤǞD·�ÖÇ

�Zc�eu�e/¢Ĩ-Ð?ƽE#ȱǛ 4ÍƉȲ� 

 

9Œ 10Ň 
ƴȶàZNHns�cG�Qȱ21:20ɀ23:00Ȳ 
n�YJPe/ƨǮ�1ɀ2 Ǳ�=3�ȕōƆ/ Can-do
/ķĿ 
ŭà7)/Ę¾¸Į 

9Œ 29Ň 
ƴ 2àZNHns�cG�Qȱ20:30ɀ22:20Ȳ 
3ɀ5Ǳ�=3 1ùŖřōƆ/ Can-do/ķĿ 
6ɀ10Ǳ/Ę¾¸Į 
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10Œ 27Ň 
ƴ 3àZNHns�cG�Qȱ20:30ɀ22:30Ȳ 
6ɀ10Ǳ/ Can-do/ķĿ 

12Œ 8Ň 
ƴ 4àZNHns�cG�Qȱ20:30ɀ22:00Ȳ 
2ùŖ�ȕ�ŖřōƆ/ Can-do/ķĿ 

12Œ 18Ň 
ƴ 5àZNHns�cG�Qȱ20:30ɀ22:45Ȳ 
6ɀ10Ǳ/Zc�eu�e/ǖǧ 
�ě/žÃ-&(Ǭ�Ö 

2Œ 10Ň 
ƴ 6àZNHns�cG�Qȱ20:30ɀ21:40Ȳ 
P{Z)¤%"ț/ĤǞ�ĺ 
FPcGkcG/ļß-&(Ǭ�Ö 

2Œ 17Ň 
ƴ 7àZNHns�cG�Qȱ20:30ɀ23:20Ȳ 
P{Z)¤%"ț/ĤǞ�ĺ 
FPcGkcG/ļß-&(Ǭ�Ö 

ǛȹȿCan-doZc�eu�en�YJPe/^Ht{H� 

 

II. ŇŚǯĽǑ/ĭ�@ÞȧƆ*Ą¶Ż*�(/ Can-do Zc�eu�e 

� 7��Ǝä�ŇŚǯĽǑ/ĭ�@Ǳȧ-&(ŧǨ�� A-Ą�@ǡŵŻ/�&*

�(ĕ Can-doZc�eu�en�YJPe-ƇƆDĕ(>AA1*ǌ�@�ŢÌȱȷȵ

ȵȼȲ);Ȇ5>A(@=�-�ȄĐ�ŇŚǯĽǑ)0��Z^�_�f	�ùǋçƃ	

�»Ȍđ	�ǒ¿ǩ¦	*�O���fD=�Ơ-�"?ǎ-�"?�@Ŭ��ñ�,

%(�(@�ŇŚǯĽǑ)0�ň��>TsxhR�Xy�ǒ¿/ȫĨ�ȏǟ�A(

�?�Òȥǒ¿/ǩ¦/":- ACTFL-OPIȱOral Proficiency InterviewsȲ/ŎÎ,+�ò

�,l~�t��P*�(/ǩ¦*�;/0�ȊŮ�(�(@����,�>� 

AD+/=�-Ň�/P{Z-ÏŊ��@/�*�ǱȧDƱ�&�>A(@ŇŚǯ
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Ľč;ñ/)0,#B���7"�ùǋǍ/ùǋĨŠDľøD;%(ƪ�Ğǝ<�

ŇŚǯ�C�>,òù/�Ô-;C�@=�-ŇŚǯùǋǍ/ǒ¿Dƪ�Ğǝ;�@

*�Ƒê-@ŇŚǯĽč;Ĉ,�,)�B��7"�ĽǑŬȖ�ƚ,@*ùǋǍ

/ǅÖƜ,ŇŚǯǒ¿0ŲȂ�-���ã´ð/ŇŚǯĽǑDªƤ�(;Ğ��;»Ȍ

đǩ¦-Ȗ�(²ȈçƟ<²ȈǮǶ��@*0Ǣ�,)�B�ȱƣċ� ȷȵȵȼȲ� 

E,��²ȈǮǶDı%(×��;/��	)ŇŚǯǒ¿DŲȂ)�@=�,�ƽ8'

�?�=?ȏǝǟ�Aõ:(@�ĕn�YJPe�Can-don�YJPe	-ÍÀ�@

ĽčȌ* /×®Ȍ/ȕ);¥ð)0,���A7)-;��-�(�ĽǑŬȖ/T

�Zȕ)F�cGOx~�Xy�Dǚ�ŇŚǯn�Q{t/~o}DȮ:(�@�

�*�Ǳȧ��%"��Can-do Zc�eu�e	/¢Ĩ*¤ƔDȈ�(/F�cGO

x~�Xy�žÃDǚ��*)�ĩĊ�@ĽǑŬȖ/šDǾ�"Ľčȕ/²ȈçƟǮǶ

¢?*�;/�Óǒ-,@/)0,�*ǌ�@� 

� Can-do Zc�eu�eDÁŠƜ-P{Z-Ć°�@�*)ðãǯùǋ-ôėȡ�Ǝ

A"¥-&(0��)-èÛ�A(@�Ng_-��@l{�ZǯĽǑ)0�Faez, 

Majhanovich, Taylor, Smith, & Crowley (2011)/Ƨư��@�l{�ZǯP{Z- Can-do 

Statements DĆ°��ȸ�ŒĶŨDǚ%"*�B�ùǋǍ/v`o�Xy�/Ù��\

}lT�lGd�Z/Ù��M�\�cGaP,Ǣǯ¤Ɣ/ëÀ�ǓĚùǋ/§Ȋ*

%"�ôėȡ�Ǟ>A"*èÛ�(@�7"�ŇŚ-��@ Can-do Statements/¤Ɣ
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)0�òù/fHbǯP{Z) Can-do StatementsDùǋ`JaP|Ze*�(ºƔ�"

*�B�ùǋǍ/ǓĚƜùǋD§��*�)�"*èÛ�A(@�ƍŗȱȷȵȵȽȲ

)0�Can-do Statements�ùǋǍ-*%(�œÁ,ȋŪ*,?�ùƒ0Ǔ¸�¡Dù1

,�A1�,�D³ Ɯ-Əǡ)�@*ƿǴ��(@� 

� J-GAP Ow{i���PXyan)0�z��aj/ðãǯĽǑȱCEFR: Common 

European Framework for ReferenceȲ/ſADŴ9 JFŇŚǯZ^�_�f* /�Can-Do 

Zc�eu�e	-&(ùE#�7"� A>D¤Ɣ�F�cGOx~�Xy�DȊ

:(@¯ǚƧưDÍǌ-��ĕn�YJPe);�Can-Do Zc�eu�e	D¤

žÃDȊ:"�JF ŇŚǯZ^�_�f*�Can-Do Zc�eu�e	-&(0ãț�

ſçȑ-=@*� 

ñƯñũ,ŇŚǯĽǑ/Ǝé�C1×�;/��D¤��*)��Ɨ�/+

�)ŇŚǯDÂĔ�((;/ Ľ�((;��Ǔ¸�ùE)@/ Ľ�(

@~o}�+�-�@�Dƥ@�*�)�@=�-,?7��ȱãț�ſçȑ, 

2010Ȳ 

*ǰŉ�A(@�ĕn�YJPe)0�ŶÖ�ÆŜȱȷȵȶȸȲ/vd}-Ÿ�ã

ț�ſçȑM|Yg}/�Can-Do Zc�eu�e	DÍǌ-�ÍÀu�i��Ç×¢

ŨDȈ��Can-doZc�eu�e	D¢Ĩ��P{Z´)¤Ɣ�"�n�YJPeÍÀ

Ǎ-�-0���E�	�,�7	�=�� 	*ȍ%"ĽƬőD¤%("��7�0�
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ƙ¤ƔĽǑŬȖ/ñ��E�	-ǀ?��Can-doZc�eu�e	D¢Ĩ�"� 

 

ǛȺȿ��E�	Can-doZc�eu�e  

ǛȺ0�¢Ĩ�"¢Ĩ�" Can-doZc�eu�e/¥)�@� A!A/Ǳ)Ć°�ù

ǋ�@ȣƠ-Ą��ùǋǍ-�)�@	=�-,%(;>"ȣƠDŀƳÅ�";/

)�@�ĕn�YJPeÍÀǍ)�@ĽčȌ�¢Ĩ�" Can-doZc�eu�eDP{Z

žÃ/ț-¤Ɣ�@�*)�ùǋǍȌ�ņǋŀŻȣƠDƥ%(@#�)0,��ŇŚ

ǯD¤%(�)�@	=�-,@�*DüĦ)�@ĶŨDƠŪ*�"�ŭ/\PXy�

)0�üț-¤Ɣ�"¥Dƻ���Can-doZc�eu�eD¤Ɣ�"Ľč/´ƢƵDç

- Can-doZc�eu�e/œÁġ-&(ǌă�@� 
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III. Can-do Zc�eu�eD¤Ɣ�"üȀèÛ� Èl�|_òù 

� �/\PXy�)0�Èl�|_òù) Can-doZc�eu�eDĶŨ-Ð?°A"ț

/n�\ZDǰŉ�@�7��űŇ/ĶŨƃ«0ƠŪǥû�>õ7@/#��Can-doZ

c�eu�e-Ÿ�=�,;/-�"� �()�@ș?ùƒ/Ňďƒž-Ȅ�Ǔƈ

,T�cPZeǥûD�@=�-żĤ�,�>FPcGkcG�Dǌ�"� 

� ¥�1 Can-doZc�eu�e/�<?*?	/ȣƠ/ƠŪDÐ?°A@éÖ�üț/

ĶŨ)0�ȱȶȲ /ƠŪ-Ȗ�@ŀŻȣƠDùƒ-ǰŉ��P{Z± )ƨǮ�ǆǋ�

ȱȷȲFPcGkcG�/ĲƪDùƒ-ǰŉ��¥ŀDP{Z± )ƨǮ�ȱȸȲ±(/

ùƒ��Ǭǆǋ-ÍÀ)�@=�-�@":�űàpF��P-�ùƒ×ì)ǆǋ�@

ōȕD¾��ȱȹȲpF��P/ě��&�/pF-ƛǛ�(;>�ƠŪ�ȌĨ)�

(@�DƨǮ��/=�, 4ŰȚ/ſAD*%"� 

 

1. ü¥ 1: ùƒȌ�Zt�[-)�"FPcGkcG� 

� ùƒȌ�Zt�[-)�"FPcGkcG�/2*&��Ƿă)$�E<2%"�?Ƌ

/ƊĝDȆ5@�*�)�@	*� Can-doZc�eu�e//FPcGkcG�Dƻ

��@ȱǛȻ�âȶÍƉȲ��/FPcGkcG�Dǚ%"Ľč/´Ƣ*�(�ŭ/ȸƆ

�ĳ�>A"� 

ȱȶȲƠŪ<´ÿ�Ğǝ,ŀŻǛƎ�0%�?�((�Ǔ¸ǓȁFPcGkcG�
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D¢?<��%"� 

ȱȷȲùƒ"$-;ƠŪ<��,�A1�,�*��C?<��%"#B�� 

ȱȸȲFPcGkcG�/Ƌ�/ǂDZ{Hf-ȃ�@�*)�ùƒ"$�Hu�Y

DƛǬ-ƿ3��<��%"*Ġ�� 

 
ǛȻȿ��E�	7Ǳ/ Can-doZc�eu�e 

 
âȶȿP{Z´)¤Ɣ�"�Describe People	FPcGkcG� 

 



 12 

2. ü¥ 2: ùƒȌ�Zt�[-)�,�%"FPcGkcG� 

� ùƒȌ�Zt�[-)�,�%"FPcGkcG�/2*&��
þ-�ȪDȩ5-Ď

@�,+�@éĩ-ƭÃ�@ƠƜDȆ5@�*�)�@	*� Can-doZc�eu�e

/FPcGkcG�Dƻ��@ȱâȷÍƉȲ��/FPcGkcG�D¤%"Ľč/´Ƣ

0��/;/)�%"�ü¥ 1/FPcGkcG�-Ų5�ƛǬ/ț-żĤ�,�A1

�,ȣƠ�ǜľ�?�ùƒȌ���-Ïğ)�(,*Ħ�"�³ Ɯ-0�(a) 

ÃǪ/7�lL�t/žƔ/ȕȍ�ȦǇ-ǽ�("�(b) �House	/��	��

$	/éÖ0�Ď@	D¤%(6�/-�ǰŉ�(;�¡�D�-�$-ǚ�7�	

*�ǚ�7�	*�ƭÃÃǪDùƒȌ�¤%("*��*�Ǡă)�"� 

 

âȷȿP{Z´)¤Ɣ�"�Verb stem ȳ-ȳǚ�/ŝ@/Ď@	FPcGkcG� 
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3. üń�A"FPcGkcG�-Ȗ�@n�YJPeu�i�ȕ)/Ǭ�Ö 

üń�A"FPcGkcG�-Ȗ�(�ěŇn�YJPeu�i�ȕ)/s�cG�

Q�èÛ��üń�A"� /�)��/u�i��>�Can-doZc�eu�e/ƠŪ

ǛƎ��Ʀ�Ǭǆǋ/<?*?/�)Ĕē-¤CA(@Ëǹ��?��;����<

?*?Dë<�(8(0+��	*�FfiHZ��%"��/FfiHZ/ƿŠ�

FPcGkcG�/�Ǭ´ÿ�ļß�A"ȱâȸÍƉȲ�<?*?Dë<�"ƿŠ�ƠŪ

ǛƎD=?Ǔƈ,T�cPZe/�)¤Ɣ�@�Ǭ¥�)�"��A0��/F�cG

Ox~�Xy��n�YJPe��Ľč/ĄǬ*Ĩȓ-ǈ�%(@Ǖ¥#*ĠCA

@� 

 

 

âȸȿļß�A"�Verb stem ȳ-ȳǚ�/ŝ@/Ď@	FPcGkcG� 
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4. Can-do Zc�eu�eüńě/7*: 

� Èl�|_òù)�Can-do Zc�eu�eDĶŨ)¤Ɣ/ǫƔ�"Ľč0�Can-do |

ZeD¤%"ĶŨ)ùƒ/ÏğDǞ(�u�i�)Ǭ�Ö%"ƾȭDŭ/=�-7*:

"� 

ȱȶȲ�7)=?�ùƒȌ��$E*ƠŪ�ȌĨ)�(@��ÏğD�%�?Ǟ@

�*�)�"�ŀŻȣƠ* /FPcGkcG�-=%(0�ș>A"ǆǋō

ȕ/�);ùƒȌ�ŲȂƜZt�[-ǋĜ)�@;/*�ǆǋ�;%*Ğǝ,

;/��@�*�¸�%"� 

ȱȷȲCan-do Zc�eu�eD¤ȱǫƔȲ�(8(�FPcGkcG�D¢Ĩ�@

ț�ĽƬő=?;³ Ɯ,ƌŹǥû�)�@":�ùƒȌ�=?Ǔƈ,T�c

PZe/�)�Ǭǆǋ�)�@=�-,%"*Ħ�"� 

� 7"�Ľčȕ/F�cGOx~�Xy�-Ȗ�(0��/n�YJPeDȈ�(�Ő

-TsxhR�Xy��žƛ-,?�Ľčȕ/F�cGOx~�Xy��ÐA"�FP

cGkcG�-Ȗ�@ĹŦ,+DÑ��FPcGkcG�/´ÿ/ļß,+;)�"�  
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IV. Can-do Zc�eu�eD¤Ɣ�"üȀèÛ� rHFsòù 

� �/\PXy�)0�rHFsòù/ĶŨ4/ Can-doZc�eu�e/Ć°-&(

èÛ�@� 

Ŗę 

Can-doZc�eu�eDùƒ*²œ�@�*)�ùƒ/ùǋƠŪDŉƨ-��ĤǶ��

@�*)��>-ǋĜ�§�@�*DŖę�"� 

+/=�- Can-doZc�eu�eDĶŨ-Ð?°A"�DǢÎ�@*ȿ 

ȱȶȲCan-doZc�eu�eDT�ZX{iZ-Ǥȃ 

ȱȷȲÕǱ/õ7?- Can-doZc�eu�e/ƻ�� /Ǳ/ƼC?-;��đƨ

Ǯ��ùƒ/ÏğDǞ@� 

ȱȸȲCan-doZc�eu�eDÍǌ�"FPcGkcG�/üȀ 

�/èÛ)0�E�M�{H�/�&/ȇÀFPcGkcG�D¤%(/³ Ɯ,P{

ZFPcGkcG�Dƻ��@�Can-doZc�eu�eD A!Aĸ��ĪȤDƻ��

@� 

¥ȶȲ  

Can-do Zc�eu�eȿ   þŅ/µƣ,+DǞ�,�>�Õ�/Ǝä/ƌŹȱ�E)

@*�B����ĐȰ�ȁ ƜƊĝ,+Ȳ-&(ǰŉ�"?�ǼÞ�"?)�@� 
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ĪȤ  

ȱȶȲ�þŅ/ƻ�	/ȇÀFPcGkcG�DĀȧ*�(·��ȱǯĖ<ŀŻDƨǮ

�,�>��%�?ő�¢Ũ�ȲȱâȹÍƉȲ 

ȱȷȲùƒȌ0Āȧ*�(FPcGkcG�DĹ·�@½-�ćQ}�n-,?�µ

ƣDǞ�,�>�ƛǛ�@� 

 

http://genki.japantimes.co.jp/site/reso/a07.html#3 

âȹȿ��E�M�{H�	ƴ 7ǱȇÀFPcGkcG 

¥ȷȲ 

Can-doZc�eu�eȿ�ŇŚǯDÂĔ�(7�	<�ƿö�(7�	,+�

Ã¢/ıǄ<ƿŠ/ƌħ-&(Ǭ�"?�Ǐ"?)�@�  
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ĪȤ 

ȱȶȲùƒȌDȹ�½ě/Q}�n-����-�ş�&�ȱéĩȲ)ȱÃ¢D�Ȳ

(7�	*�ŀ�ő�A"ƹDƂ�ȱâȺÍƉȲ� 

ȱȷȲQ}�n´)���&�Ʋ%(�ŀ-ő�A"ǚÃ/ǃǄDƄī)Ǜ���/

ùƒ-ŀDĕ(��@� 

 

 

http://genki.japantimes.co.jp/site/reso/a07.html#1 

âȺȿƴ 7Ǳ�¡D�(7��	ȇÀFPcGkcG 

 

� �A>/FPcGkcG�Düț-¤%(8(�+/=�,ƿŠ�Ĝ>A"�D´Ƣ

DÚ:u�i�)Ǭ�Ö%"� 

7�ÏƢƆ*�(0�þŅƻ�/FPcGkcG�)0� 

ȱȶȲ�Ɠ·	/FPcGkcG�*�(#�)0,��Q}�n´)ǼÞ;��(
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�<?*?	*�(¤�1Ǖ�%"� 

ȱȷȲ��PX�e-�@��fi�P/Éǯ,+Dë<�1�ùƒ0;%*³ Ɯ

,��ő�@�;�A,� 

ȱȸȲYJZ`w�S�t/FPcGkcG�)0lL�t/ǆǋ*�(0ĘƲ%(

@���<?Ð?	/FPcGkcG�-�@=�-ƛĉ��� �(FP

cGkcG�/T�cPZeD0%�?��@�*���/ǱȧDů��*

*,%"� 

7"�Can-doZc�eu�e/ºƆ*�(���ĳ�>A@� 

ȱȶȲ<?*?�Ɠ·�Ñÿ*��&/ǢǯžÃ/^Hn-¸�@�*)�³ Ɯ

-ÕǱ/´ÿ�+/=�,X`xK�Xy�)¤�@�Dǌ�@�*�)�

"� 

ȱȷȲP{Z)/FPcGkcG�<Āȧ/�-;�Can-doZc�eu�e-Ÿ%

";/�ƛǞ)�"� 

ȱȸȲùƒ/jlL�r�Z-Ą�(/Ŗę�=?³ Ɯ�ƎüƜ*,%"� 

ȱȹȲùƒ- Can-doZc�eu�eDĹƪ�@�*)�ÕǱ/¡Dùǋ��üȀ·

ŝ@=�-,@�*���ŉƨ-,?�ùƒ0Ǔȁ/ŇŚǯǒ¿D¹Ł�<

��,%"/)0,�*ĠCA@� 
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IV. �A�>/ĉŔ*ǅİ  

� �/\PXy�)0 AFTJ/ Can-don�YJPe/�ě/ĉŔ-&(Ȇ5��A7

)/žÃDĴ?ȅ%(/ǅİD�"�7��ŇŚǯȶĐƒ/P{Z)0�/�*D�

û�(@�ȷȵȶȺĐ/ƫùŖ7)-�ņ-)�(@ŇŚǯ I/ Can-doZc�eu

�e-ǖǯǧD&��ƫùŖ-0ȷȵȶȺĐŋùŖ-ŇŚǯȷ/P{Z) Can-doZc�

eu�eDžƔ�"=�-�üț/ĶŨ)¤Ɣ��FPcGkcG�/²œ�Ǭ�Ö

D�@�*Dǌ�(@�ȷȵȶȻĐ/ŋùŖ/ŇŚǯ II/P{Z)�;��đ Can-do

Zc�eu�eD¤Ɣ��Ǭ�ÖDŐ-Ɓ:>A@�*�ƏģƜ)�@� 

ȷȵȶȺĐŋùŖ 
ŇŚǯ II/P{Z)/ Can-doZc�eu�e/
¤Ɣ�FPcGkcG/²œȴǬ�Ö 

ȷȵȶȺĐƫùŖ 
7)- 

ŇŚǯ I/ Can-doZc�eu�e/ǖǯǧ 

ȷȵȶȺĐƫùŖ 
ŇŚǯ I /P{Z)/ Can-do Zc�eu�e/
¤Ɣ�FPcGkcG/²œȴǬ�Ö 

ȷȵȶȻĐŋùŖ 
ŇŚǯ II/P{Z)�;��đ Can-doZc�e
u�e/¤Ɣ�FPcGkcG/²œȴǬ�Ö 

ǛȼȿCan-don�YJPe/�û—ŇŚǯȶĐƒ/P{Z 

ŇŚǯȷĐƒ/P{Z-Ȗ�(0�n�YJPe/ZRYx�}/ǭƺ07#ŵ7%(

,��ŇŚǯȶĐƒ/P{Z*×�=�- Can-doZc�eu�e/¢Ĩ�¤Ɣ�F

PcGkcG�/²œ�Ǭ�ÖDǌ�(@� 

ōŖ/ǭƺŘû 
ŇŚǯȷĐƒ/ Can-doZc�eu�e/¢Ĩ� 
�(¤Ɣ�FPcGkcG/²œȴǬ�Ö 

ǛȽȿCan-don�YJPe/�û—ŇŚǯȷĐƒ/P{Z 
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 /�-0�ƎōƆ)ŭ/=�, Can-don�YJPe/žÃŦ�·(@� 

① �/ AFTJ/u�i�*; Can-do|Ze<FPcGkcG�D²œ� 

② Can-do Zc�eu�eD¤�Ő-n�Q{t´�n�Q{tȕ/F�cGO

x~�Xy�DȊ:@� 

③ ùƒȌ-; Can-doZc�eu�e0+�#%"�*�F�R�eDÐ?�¸

Ş��Can-do Zc�eu�eDŐ-�Ī�ĶŨ-Ð?°A"�IRB /ǦÓ�

ÐAA1� /d�^¸ŞDÚ9ù�ƛǛ;Óǒ-,@� 

AFTJ /F�cGOx~�Xy��n�YJPe-ÍÀ�(@u�i�0�n�YJ

PeȔõĕō�>ùE#�*<ĨŠ,+/èÛD7*:�ù�ƛǛ�@*�³ Ɯ,

ƠŪDı$�žÃDǚ%(�"�Ȋǚ�/žÃDĴ?ȅ?�7*:�ƛǛ�@�*-=

?ÍÀǍ0´ƢD=?Ɓ;/-��n�YJPe/ǼDȮ:@�*�)�(@*Ħ

�(@�ù�ƛǛ/ț/ǐǙ�>/lG�fiaP;ǻȏ,;/)�@�*0Ǣ�7

);,��/=�,Ð?ƽ8DȈ�(�ł�Ǳȧ<ƠŪ/ƛǞ,+;�?�n�Y

JPeD½Ȋ��@�*�)�(@�7"Ç¢ŨDǚ�ù�-²-ÍÀ�ƛǛ�

@�*)�n�YJPeu�i�/áƿ�ƞ�Ĕ�,%(@��ě;�/ Can-do/n

�YJPeDÚ9 AFTJ /F�cGOx~�Xy�žÃD�/ù�)ƛǛ�@�û)�

@� 
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ȷȵȶȺĐȸŒ XNU)/ŋ/ AATJ 

ȷȵȶȺĐȶȵŒ FFLA (Florida Foreign Language Association) 

ȷȵȶȺĐȶȶŒ ACTFL 

ǛȾȿù�ƛǛ/�û 

SEATJ )/ƛǛě�×Œř-0XNU)Ȕ¬�A"ŋ/ AATJ -�(�AFTJ /ǜľ

/F�cGOx~�Xy��n�YJPe*Ľč/Ĩȓ�Ľč�/ƛĉ-Ȗ�@ƛǛD

ǚ%"�ȶȵŒ-�@l�|_ðãǯĽč�(FFLA)/ù�)0�ȐŽ*ƩǺ��Can-do

n�YJPe/Ȋĉ-&(ƛǛ�û)�@�ȶȶŒ/ ACTFL)0�Can-don�YJ

Pe*;��&/n�YJPe-ƇƆDĕ("�M�{H�b�}D¤%"�Ǆ�<�

ȓǿȞF�cGOx~�Xy�n�YJPe	-&(ƛǛ�@�*-,%(@� 

� ŌĐȽŒ/ J-GAPOw{i���PXyan�>õ7%"�/n�YJPe0�Ɗ-

ò�,Þȧ;,��ZNHns�cG�QDȏ.�Can-doZc�eu�e¢?�ĶŨ4

/ğƔ� �(ù�ƛǛ*Ȥǲ-Ȋĉ�(�(@�Can-doZc�eu�eÇ¢Ĩ*

¤ƔDȈ�(�u�i�/Ľč"$0ũ�,�*ȱĽś�ùǋǍ/ŇŚǯǒ¿�üț/

ĶŨžÃȲ-&(ǌ�ĤǞ�ĺDǚ�òî=ù3/é-,%(@**;-��

�/ĽǑǠ<N|Ox{t/ŃȒ,+; ��>Ĉ��&Ǟ�(�(�?�Ľčȕ/

²ȈçƟ�)�(�(@�ƚ,@ĽǑŬȖ-Ä:@n�YJPeÍÀu�i��ĄǬ

Dȏ.@�*)�Ő-��/N|Ox{t/Ǟ�@Å-ǈ�(�"*ǌ�(@� 
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rCnqj#º2�43� ��3�#������Ţū7�#Ƭ��� Ā�� 

 

1. ǎÞĩų iBooks Author 

 ǎÞĩų%�ǎÞcSD�VKPscSD�Awq<wĩų"!�ĺ�"Àŧ�

Ä&43� ��3��<wD7Ŗ��ŵ#¸�4�.$�%"�ĩų$ſŧ��3�

ǎÞĩų7Ʃ,�-#%�Kindle / Nook "!$ǎÞĩųçŖryQy��3�%Gw

anyPy/PctSWů$Řǐ�ýƘ#"3� 

 �$0�"ǎÞĩų7�Ĉ�3�-#%ObW7Ŗ�3���$z�� iBooks 

Author��3�iBooks Author%Apple�ǢǠǡǢñ#rryL��ŋĜObW��3��

�$ObW7Ŗ���14�ǎÞĩų#%�.ibooks� ��ČõÞ����iBooks %�

Mac*�% iPad$çŖ:dr7ryQy ��Ʃ,� ���iPad7ryQy ��

�Ŗ�3Ó¾#%���·#ěß7Ʃ8�2Ř�7ƙ�2�3���"��Řǐ#PS

R�3� #02¹ğā$�3Ņµ�¼ƌ#"3� 

 

2. ƋĦ  

 �$0�" iBooks 7ġįƧ$Ęİ ���Ŗ�3� #ƏÃ7č��ƋĦ#�
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���Ƹ(�� Ā��  

 ť�Ę	��3Ûá$©ŶġįƧ$GyL�%�ƭ�Ă#02îư$ĘŦĩ7�

Ŗ���"��áŕ%�Ûá$qyZwExh[KkwWxJLUj7¬Ŗ��� �

$ArKYsĘİ#:DNL���3� 

 ŵ$ĩų łƶ�3 �Awq<wĘİ#%Ǐð#Û"¬Ŋ������3�

*��Awq<wĘİ%���.:SdVyW/ėØ�¼ƌ"$��áŕ%ð#ĪĞ^

yKpw#:DNL�3�*��Cmw_L¤ Ð# wifi G[DJpw��3�-�

áŕ%�41$Ęİ7���.!��.�Ŗ�3� ��3��1#Awq<wĘİ

%�áŕ$ĺ�"áƅLP<s#æþ�3� .¼ƌ��3��	&�VKPsŘǐ}

�Ęİ7ƙ3$�ƒĊ"áŕ%�drwW:=W��ŵ$őĆ�ƙ3"!�ĺ�"Zy

M7ň��� ��3$��3�*��áŕ%Ęİ#ŋĜ�:DNL��Ǆ�ĘŦ

ĩ7č�Ƽ'ýƘ."�� 

 �$ğń7º��{�¡ñ#"3��ŵ$Ęİ łƶ�3 �Awq<wĘİ#

%/%2¬Ŋ�Ú� Ā������Awq<wĘİ#.�ǂ¾"Ŋ�"�6��%"

��÷Ō$� "�1�<wPy[SWđž�"�Óĉ�%Ęİ#:DNL�"� 

��Ŋ�Ù#.��	&�Ęİ�ĈƇ�ĄÌ��ƙ	ğ��áŕ$�4 ý��.zƎ

�"� ���ã�àÍ�3�=?cH<W%�»�º2Ċ$GwanyPyŔÔ��

Ŗcq=I�lZPy$ƞĲó"!�=?cH<W7VI<w�3��GwWuys�

"�Ƙŷ�Ú�àÍ�3�-��3(.$��3(�Ƅ#ƙ	"��Ƒ�ƾ�"

!�Ęİ���1�ĄÌ��0�#%áŕ#ƙ	��"�¼ƌā��3� 

 �Ŋŝ%�=?cH<W$UDZBs"ǐ7Ɨǌ#�4&�3)!�:DNL#
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Æǖ�Ƴ�3¼ƌā�ǜ�"3 ��� ���	&�=?cH<W}�02<wPy

qDU;c"� ��30�#���Ó¾�Ő«"LDrdW/Hy^y��$Gw

Wuys�ýƘ#"3�=?c�%��ĈƇ��GwWuys�"�Ƙŷ�Ú��-�

 �$áŕ��$0�"<wPyqDU;c"Ęİ#:DNL�3�!���Ň�3

$%�"�"�ËǍ#"3� 

 Awq<wĘİ$¬Ŋ7ŕ���=?c}�%duEqiwE�Ɨǌ#"30�

"Ľƌ7�oyIy�$:DNLÆǖ7ćÿ�3� "�Ęİ#�Ŗ�3ğń7ĻŸ

����ĥ#�iBooks ��AdJpw7ķƠ��+0� Ā��$�� 

 

3. iBooks�Ĉ  

 iBooks7�Ĉ�3�-#%�iBooks Author ��ŋĜ$ObW�Mac$Gwan

yPy������4& iPad��3 µ�ţƦ�02ţã#"3�©-�$Ƥ+$ĥ

#%�!$0�"³Ĵ/żĴ�Įú�3�â��%"����-�©ŶŖĘİ$�$

zƪ7Ŗ���iBook 7�Ĉ��+3 #���ǀ8�$%ŭ{ƪ$Ęİ���4%|

D@yPy�3©ŶGyL$�záĮŝ$Īû#è��3ƪ��3��$ƪ$=?cŎ

#%�ġįƧ ƓƧ$UCLW�Ř��ǑÖb9<s�ÌƖ�ÙǁrwD�Â*4��

3�-�Ğ��ObW7�Ŗ��ãǛ�3#%ƿ÷"ƪ� ªĝ��� 

 iBooks Author%�PowerPoint"! ¿ĺ�UwdtyWxeyL$ObW��3�

ǡǥ)!ŖĄ�4��3�Bqbs�VI<w.ŷħ1��UwdtyW�1Ý+$.

$7ǀ' �HwdsxUCLW�Ġ#Ƣ��4�fyK�|fyKŖĄ�4�őĆ�

GwanyPyŘǐ}#Œ43�iBooks Author#ŞđP<d�� iBook7�Ĉ�3Ó¾
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#%��41$V;b@sW$fyK$¤ä7¯Ǌ���ƍ§$UCLW7P<d�3

� ��3�����*�MSWord"!$vyduxObW�ěĩ7���
��

47 iBooks Author#<wgyW�3 ��ğń$ğ�zƐś��iBooks Author�%�$

0�"ìũ�ăâ�4�
2�h<DuObW$Word�Apple$ Pages��Ĉ��ěĩ

�Ġ#�3Ó¾%��47XqSEǝXuSd�3����ƍµś#fyK�Ɓǋ�4

30�#"���3� 

 ť$=?cŎ$©ŶŖĘİ%�$UCLW�.html ��3�-��47 iBooks 

Author #<wgyW�3�!���ĪÛ$Æǖ��������$ğń7Ƥ+���

ľ$0�"ğń� iBooks Author#<wgyW�3� �¼ƌ#"��� 

 ǡǟ=?cŎ$Ęİ7cq=I�ǆ� �7]<q<W��Gay�3� 

ǢǟGay��.$7h<DuObW Word #fyLW��vyXxXCnkw

W ���à�3� 

ǣǟ�$vyXŎ7 iBooks Author#XqSEǝXuSd�3� 

�$0�"ĊǓ#02�fyK�4�#Ɓǋ�4�őĆ� iBook��Ĉ����$

UCLW�.html$b@yhSW�Ɓǋ�4�����47vyXxXCnkwW#��

�1�1# iBook#�3 ��ƽũ7Ż��-�üƫĚ�ýƘ"űĉ.������4

1% ��iBooks Author¤�vyduąƛ��3� ��3� 

 ©ŶŖĘİ$ŭ{ƪ�%���b@yj��è��4�
2���b@yj�$

ŅŖƂƅ$zƱ ��Ŀ7º2�4��3�=?cŎ$Ęİ#%��$Ŀ$ĹƯ ǑÖ

b9<s�Â*4�����iBooks Author#<wgyW��ĥ#ǑÖb9<s�ņ	�

�*�����iBooks Author#ǑÖb9<s7ƹ²�3ĥ#.��$ObW$ÑįĖ�
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��3�XqSEǝXuSd��Ų·#ƕ	3� 

 ¤ä�ƙĵ	$!�1.ňƴ�3őĆ#"��1�ľ%�47?DLgyW�

� iBook7�Ĉ�3��Ĉ�� iBook7 Apple$ iBooks Store�ư×�3Ó¾#%�b

9<sxkZny�1�Publish�7ǀċ�3����%"�Ó¾%�ĩ¦��7ǀċ

�3 ��Ĉ�4� iBook�GwanyPy¤#�à�43� 

 �$0�#�iBooks Author7�Ŗ��eyJSD" iBook7�Ĉ�3$%�Ǐð

#Ų·��3�iBooks Author#%UwdtyW�ŖĄ�4��3�-�du����0

�"ƙĵ	$��ǎÞĩų7šĥǇ��Ĉ�3� ��3��4#02�ĈƇ%�¤

ä$�ã#ǋ��3� �¼ƌ#"3�iBooks Author$ÑįĖ�%XqSEǝXuSd

��vyduĩǙ7XqSEǝXuSd�3����Ʃ+/���0�Ěœ�4�ø�

$ iBooks7Ų·#�Ĉ�3� �¼ƌ��3� 

 

4. Widgets 

 iBooks Author7Ŗ���Ĉ�3 iBook%��ĈƇ$GwanyPyxLCs/ĥ

Ǉ$Ĭŋ#02���1�.BLPh<M�¼ƌ��3�iBooks Author#%WidgetǞ=

;K>SWǟ Ä&43Ï-Ʒ+Î$:drFyJpw����2�iBooks��$ǎÞ

ĩų zƀ7Ř���3$%��41$Widgets�Û"ƘÊ��3�*��$Widgets

#0���=?cŎ�%�¼ƌ���ĺ�"� �¼ƌ "3��41$ Widgets �!

$0�#ƟƧĘƊÁ�Ęİ#¬Ŗ�3��duWP<d7�����Ĉ��+�$��

�47Ź����� 
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4-1. Review Widget 

 Ī©$�%�Review Widget��3��$Widget7�� �ǀċğô$Æǖ7�

Ĉ�3� ��3�Review Widget#%¢�$P<d��3���$z�7����Ĉ

��$%�ƍƅŖ$ŉßĘİ��3�fyK}�Ü#%ŮǓ7Ť��ŉß��2�fy

K$~ǁ#Review Widget7|�ǃƄ����$Ęİ7Ŗ��áŕ%Ğ¦ŉß7áƅ��

ǑƩ+�ơƩ+�ƓƧ$ĄÃ�œƞ���3�!���ţƦ�3� ��3� 

 

ÌǡǧReview Widget7|�ǃƄ��ŉßƂƅÆǖ 

 

Review Widget$ǀċƉ$ę%©Įƣâ�%�Ǥ�#"���3��ĪÛǦ�Īé

Ǣ#ØĨ¼ƌ��ǀċƉ7��#ƣâ�4&��%�����	��Ű	3Æǖ7�Ĉ

�3� .�3� 

ľ$�%�Review Widget$Ł2$��$P<d7 �Ŗ���47zNSW$D

<M#��+�.$��Review Widget$�4�4$P<d#%�ULW�3ǒŝ$Á

�Á��3�-�ĺ�"Ƃƅ7ĄÌ��.$ "���3� 
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Ī©%�Ř��ǀċƉÆǖ���Ř��ǀċƉ$}#ǃƄ�4��3P<d�

�3�ŮǓ�Ƣ��4��ǚ�$ŉß%Ř�b9<s���4�ǀċƉ$}#ǃƄ�4

��3��ǚ�$ŉß7��ŀ��ōƧ7�Ř�~$È�$ǀċƉ�1ǀ'Æǖ#��

+�� 

 

ÌǢǧReview Widget$Ì�ǀċƉ$}#ı3P<d7Ŗ��ŉßƂƅÆǖ 

 

|řŝ.�Ř��ǀċƉÆǖ���3���4%Ř��ǀċƉ$½�#ı3P

<d��3�°Ƹ$� ¿����ǚ�$ŉß7��ŀ��ōƧ7ǀċ�3Æǖ��3

���É%ǀċƉ$ę7ĪÛ$¢�#���ŀŰ�Ɨę�3P<d#��+��ŀŰ�

Ɨę�3Ó¾�ŀ��.$7 �ǀċ�"���ĥ#%��Select More Answers��Try 

Again� ��?qyxkSNyK�ƖŤ�43� 
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ÌǣǧReview Widget$Ì�ǀċƉ$½#ı3P<d7Ŗ��ŉßƂƅÆǖ 

  

Èřŝ$P<d%ǀċƉ�Ž��ŀ��Ž7ǀ'Æǖ��3��ǚ�$ŉß7�

�ƟƔ7ǀ'Æǖ��3���ó%ŉß$ƟƔ�%"�Ž7ƙ���$Ž��7Ť��

�3�œƞ��ŀ��Ž7ǀċ�3 ���ĸ#"3� 

 �řŝ%�ěß$ǀċƉ7Ř�$ƿ÷"ǁ§#Ũµ���ÉŰ�3P<d$.$

��3�ť��Ĉ���%��Ǉ$ǘ$ǁ�$Àŧ ŉßáƅ7ĄÌ��.$��fy

K}ǁ#�3ǘ$Ř�$ŀ���Ƅ#�fyK~#�3ěß$ǀċƉ7Ũµ���ÉŰ

�3.$��3� 

Īû%�é��Ž$ǀċƉ7Ř�$ƿ÷"ǁ§#Ũµ���ÉŰ�3.$��3�

ť��Ĉ���%�ŏ$Àŧ �}��~��ļ�"!�Ƅǈ�7Ɩ�·Ƨáƅ7ĄÌ

��.$��3�ƨĢ#�3ƺ2#�ǀċƉ$é��Ž7fyK}$Û�Ž$�#µ

������ŏ7ǃƄ�3�Ƅ%��	&�Ut`�B=R$}#�3�"!�ðƮ 
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%ê�ƾ��áŕ�ƨĢ7ŀţ#Ʃ+º1"� PLD�ŀ���"�.$#��+

���$Æǖ�zNSW$D<M$Īû���$ľ$fyK#%ŀƞÉŰę�ƖŤ�4

30�#"���3� 

 

ÌǤǧReview Widget$Ž$ǀċƉ7Ì#Ũµ��3P<d7Ŗ��ƂƅÆǖ 

 

4-2. Widgets7ź+¾6�3  

 Widget%·���Ŗ�3� .¼ƌ�������ź+¾6����� .�

3��~$�#%��#ƥ��Ƹ(��Review Widget�$�#�ǑÖb9<s7Ï-Ʒ

,� ��3�Media Widget�����Ŭ�Ř��Ï-Ʒ+¼ƌ"�3D Widget�$|

���Ŗ�4��3��4%��°��û5��}��~�"!$�Ƅǈ�7Ɩ�ƟƔ

$áƅŖ#�Ĉ��.$��3�ĎŤ7ǅǑ��.$��Media Widget�7���Ï-

Ʒ*4�
2�Ű	7ǀċ�3#%�Review Widget�7�Ŗ�3� 
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 áŕ%�*�ǑÖb9<s7DrSD���ĊǓ$ƨĢ7ƈ��ľ#�ByOs

*�%Ď��ǣDŘ�7µ���ǑÖb9<s$ĎŤ�3�Ƅ�1Ř��ƙ1430�

#�3��$��%��Ǘƃ�ǡǢ�3Õ7Đ��~��� ��ĎŤ#"���3��

�$ǣDŘ�#%Ǘƃ������3Õ����3$��áŕ%ĎŤ$ġįƧ7ŀ��

ƈº2��$ğÁ�1Ř�7ƙ3 ���ĸ#"3��$Æǖ�%�Ǘƃ$~#%�

��3� ��ƲÆ#"��
2�áŕ%È�$ǀċƉ�1ŀ��.$7z�ǀ8�É

Ű�3� 

 

ÌǥǧReview Widget�Media Widget, 3D Widget7Ŗ��ƂƅÆǖ 

 

4-3. Widget K>[tyPy  

 iBooks Author$�Gallery Widget�7Ŗ�3 �iBook¤#fyK�-�43¥Š

ǋ$0�".$7Ï-Ʒ,� �¼ƌ#"3��$Widget%�`Kn:sx?<X7Ŗ

�"�1���$ĊǓ"!7ĥŴ¨#Ń��ƨĢ���Ó¾#ÛØ�¬��3�ƟƧĘ
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İ ��%��ƚƛě¶\yW�$0�".$7�3$#ùŬ�$�%"��5���

ť��Ĉ��+�$%�ġį$À®ě¶ hYy#���$�ƚƛě¶\yW���3�

�$�#%¥Š7�ĳ�Ŗ��áŕ��$¥Š7-�2"�1�À®�ĕ$hYy"!

�œƞ�30�"Ęİ#��+�� 

 ƚƛś#ĂÒ7�	3�-#�¥Š7-�3 ��$.z�$ğń��3��µ

Ř$0�#�Ř� ǑÖ#0��¿ĥƻƕ�ƨĢ�43ğ��áŕ%02³Ĵś#á(

3¼ƌā��3��4��YouTubeµŘ7 iBook#Ï-Ʒ,� 7Ɔ	�� 

 iBooks Author$�Media Widget�%�µŘƍ�7Ï-Ʒ,� %¼ƌ��3��

µŘ7rwD ��Ï-Ʒ,� %�"���$0�"Ó¾�iBooks Author#ŖĄ�

4��3�Ù$Widget7�Ŗ�3� #02�YouTube$Widget7�3� �¼ƌ�

�3� 

 �	&�BookryǞhttps://www.bookry.comǟ ��H<W�%�YouTube Widget$

�-$K>[tyPy�Ĕ��4��3��Ŗ��� YouTubeµŘ$ URL7P<d�

3����Widget��43.$����� YouTube Widget7 iBook#º2Ʒ,#%�

iBooks Author$�HTML Widget�7�Ŗ�3� 

  

4-4. Ùǁdu^<Qy#03 Widget 

 iBooks Author#%Â*4��"���Ùǁdu^<Qy#03Widget$�#.�

ƟƧĘƊŖĘİ ��ù#Ŭ���".$������3� 

 z�ŝ%�Sketch� Ä&4��3.$��°Ƹ$ YouTube Widget ¿ĺ�Bookry

$H<W�1�Ċ¼ƌ��3��Sketch�%�ByOs*�%Ď��ěß/Ž�ē�3
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Cmw^L7�iBook#ď��3� ��3Widget��3��$Widget%�ġįƧ

$0�#�À/ŉß7á&"�4&"1"�ƟƧ7´ö���3áŕ# ���ĬŜ"

.$� Ɔ	143� 

 ��ŝ%�Check List� ��Widget��À°$ƺ2R>SDrLW��43.

$��3�ƟƧĘƊ�%�	&��Can-DorLW�$0�".$7����áŕ#ƍí

ªâ��3Ó¾"!#ù#Ŭ��5�� 

 

5. * - �û$ëĭ  

 įŪ�%�iBooks Author�¼ƌ"� 7�ƟƧĘƊŖĘİ ��ƝŊ�1Ɔå�

���iBooks Author�rryL�4�$%ǢǠǡǢñǡī�����ť��$ObW

7Ī©#���ĥ#%�ġįƧ$ěß�ŀ��ƖŤ�4"�"!$�£¾������

���ǢǠǡǤñǡǠī#rryL�4�ĪĞ^yKpw 2.2�%��$0�"�£¾

�Ƴ�3� %"�����$Ŋ�%�02�Ǖā$ǜ�ObW#"���
2�=

?c}�%"�"��"�0�"� � iBooks�%¼ƌ#"3�-�±Ęİ�ĈTy

s ��ĤǏº2�4�������ť��Ĉ��=?cŎ$Ęİ7 � iBookŎ#Ũ

ƕ�3� ��� #ǈ��%��$ęñƆ	�+�%�3��$ƴ7Ƶ8��3őĆ

#"���3� 

�$œŗ$z� ��%�:DNL$Æǖ��3�=?cŎ$Ęİ%�Gwan

yPy/PctSW�LhyWb@w"!$ĽÇ <wPy[SWxG[DJpw�	

�4&�áŕ%���.!��.ǉƜ¼ƌ��3��iBookŎ$Ó¾%�Mac$Gwa

nyPy��3�% iPad�ýƘ#"3�áĶ�� iPad7áŕ Å#ǃï�3"!$Ē
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Ƅ�¼ƌ��4&����Ľİ7ǀ'Ęİ%� Å$áŕ#ýǔ#�3� %�¼ƌ�� 

*��Ęİ�Ĉ�$ƚŊ�1.�DuLdqSWb@yj�"�ObW#%Æǖ

��3��	&�iBooks Author�Ęİ7�Ĉ���$�ŕ#.ƙ�.1���Ó¾�ş

Ċ.MacoyIy��3�% iPad#:DNL�3���4&Æǖ"������"

�4&Ɓǋ%.�58�µ�ţƦ7��.1�� �1�¼ƌ#"3� 

ŒÍ��$ǎÞĩų�Ĉ:dr"!$AdJpw7ĻŸ���3 �5��3��

=?cŎ�%äģ#�"�0�"� �¼ƌ#"2�ĽÇ7ǀ&�ǉƜ�3ǎÞĩ

ų�Ĉ$�-$ObW�ǆŚ�44&�ƟƧĘƊŖĘİ ��ƝŊ�1.Ǐð#¼ƌā

�ò�3%��� 


